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CHAPTER I 
INTRODUCTION 
On October 7, 1957 a twenty-two inch ball, a little 
larger than a basket ball and weighing one hundred eighty-
four pounds, was launched into space by the Russians. 
At that precise moment, interest in the gi~ted child 
suddenly spurted beyond the orbit o~ educators, parents, and 
others closely connected with education. People in all walks 
of li~e, many o~ whom had never given mentally superior chil-
dren a second thought, now became aware of how useful these 
~uture citizens could be in our race into space against a 
country which was boasting openly of its ubrain powertt reserve. 
Newspaper and magazine articles, television and radio 
speeches, seminars and round-table discussions poured ~orth 
an endless stream of words on the subject of our treatment of 
the gifted. Hurried visits to Russia to gain information on 
her methods of education were made by government-appointed 
o~~icials and self-appointed seekers of the reason for the 
unexpected surge of this country past a democratic nation 
which had held the lead in scientific development. 
Educators across the land were questioned, criticized, 
and blamed ~or wasting the talents of the brilliant students 
in their care. Arguments npro and con 11 flew back and forth. 
nDemocratic" and uundemocraticn labels were applied to methods 
2 
~, of training exceptional children. Supporters of the tradi-
tional school lined up against those of the progressive school 
and each staunchly defended its choice. Moderates stepped 
into the breach and presented their views on the subject. 
Although public interest has simmered down, as is 
evidenced by the fewer number of special articles in our 
magazines and on the front pages of our newspapers, inter-
ested individuals can still find excellent literature on this 
topic. Many new books have appeared on our library shelves. 
Much good has resulted from this controversy because 
the role of the gifted child has risen into a new sphere of 
importance which will result in a happier life for him and a 
greater benefit to his country. 
At Boston University, as at other educational insti-
tutions, much research has been done on the gifted. As far 
back as 1927 a thesis was written on the subject and since 
then many other studies have been carried out. Such a col-
lection can .be invaluable in the answering of problems a 
school system or even an individual teacher might meet in 
setting up a program for intellectually superior children. 
I. STATEMENT OF PROBLEM 
The purpose of this study is to re.view material on 
the gifted child found in unpublished theses and service 
papers in the School of Education'Library at Boston University. 
All the studies done on the gifted child in 1958 and 1959 and 
3 
those since 1927 which are not included in Theresa Gaffney's 
nAbstracts of Theses on the G;tfted Child Done between 1923 and 
1957 at Boston University and Columbia University~ul958~ are 
presented in abstract form. 
II. JUSTIFICATION 
In recent years~ educators have begun to realize that 
in,a democracy the gifted~ average, slow-learning, and physi-
cally handicapped child must be provided with the best pos-
sible opportunities to develop his intellectual capacity and 
to meet his specific needs. Because the gifted child is ex-
pected to contribute to the solution of society's problems of 
today and the future~ he needs more than the regular class-
room can give him. If this task is to be accomplished, edu-
cators must stop ignoring the gifted child. Greater service 
from teachers, more special attention, and a variety of pro-
grams are essential if he is to succeed in developing his 
potentialities to the fullest extent. 
To aid the regular classroom teacher and any other 
persons interested in the latest ideas, methods, techniques, 
and programs used in dealing with the gifted child, the 
writers feel justified in making available for reference and 
I 
guidance recent literature~ research~ studies, and theses 
done at Boston University on the gifted child. 
4 
III. SCOPE AND LIMITATIONS OF STUDY 
Thirty-one theses and service papers on the gifted 
child done at Boston University Graduate School of Education 
from 1927 to 1959 were selected to be abstracted. The various 
programs set up for the gifted child in public school educa-
tion were referred to in the study as enrichment, acceleration, 
special classes or special schools, segregation, the tutorial 
plan, modification of the special class plan, and part-time 
segregation. The gifted were identified and referred to in 
the study as superior, precocious, mentally gifted, acceler-
ated, above-average,.bright, and exceptional. 
IV. PROCEDURE 
The authors conducted a complete and thorough in-
vestigation of the card catalogue and theses and service 
paper catalogues at the Boston University School of Education 
Library. The studies on the gifted child were consulted and 
read carefully. Those which contained pertinent information 
on the gifted were selected and written in abstract form. Re-
search on literature concerning the gifted child was then 
selected, read, and summarized. 
From{the abstracted theses, the major points which 
appeared in the findings and conclusions and suggestions for 
further study were noted and presented in a summary list. 
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CHAPTER II 
RElATED READINGS ON THE GIFTED CHILD 
Recent research directed towards determining a defini-
tion of the gifted child, finds many different opinions being 
upheld. Some authorities define giftedness so vigorously that 
not more than one out of each one hundred. persons might be 
expected to fulfill the requirements. Others, recognizing 
varying degrees of intelligence, state that ten out of every· 
one hundred might qualify for the gifted category provided 
they were given adequate opportunities for developing their 
special abilities. 
Witty, in defining giftedne~s, says, "The definition 
should be sufficiently comprehensive to include the mentally 
gifted, the talented, and other potential leaders.nl 
Marian Scheifele defines giftedness as: "Outstanding 
creative ability in any one or more of a number of areas of 
human achievement.n2 
Leta S. Hollingworth used a broad concept in defining 
giftedness. She included all ehi~dren who were more educable 
than the average. She asserted that educators should be 
1Paul Witty (ed.), The Gifted Child, The American 
Association for Gifted Children (Boston: D. C. Heath and 
Company, 1951), pp. 8-11. 
2Marian Scheifele, The Gifted Child in the Regular 
..... Classroom (New York: Burea~ of Publications, Teachers College, 
,_, Columbia University, 1953), p. 2. 
7 
~ concerned with all forms of giftedness, and especially with 
reference to the individualts own welfare and that of society 
l 
at large. 
In answer to the question, "What is a gifted child?" 
Willard Abraham concludes: Define the gifted child almost 
as you wish and you will find some authority to support your 
point of view.2 
Early and accurate determination of a pupilts real 
abilities has advantages for everyone concerned. Civiliza-
tion owes much to young people whose abilities and talents 
have developed early in life.3 
James B. Conant, formerly President of Harvard, has 
stressed the need to identify bright pupils early. In his 
book The Citadel of Learning, he says, 
• . • the difficulty is in no small part due to our 
failure to identify at a relatively young age those 
boys and girls who have more than the average talent 
for mathematics. If such pupils were identified (and 
tests for this purpose seem to be at hand) and then 
were stimulated toproceed relatively rapidly with 
their studies, a respectable fraction of the incom-
ing freshman of the better colleges would have suf-
ficient mathematical aptitude to tackle the physics 
and chemistry courses with both enthusiasm and 
1Leta s. Hollingworth, rrHow Should Gifted Children Be 
Educated?n Public .Address (Lancaster, Pennsylvania: Science 
Press, 1940}, P• 195. 
2
wiilard Abraham, Common Sense about Gifted Children 
(New York: Harper and Brothers; 1958); p. 21. · 
3Norma E. Cutts and Nicholas Mos.eley, Teaching the 
Bright and Gifted (Englecliffs, New Jersey! Prentice-Hall 
Inc., 1957), p. 13. 
8 
success. 1 
For the most part, gifted children have been identi-
fied through the use of intelligence test scores. Terman 
set up the following terminology to express the degree of in-
telligence: 
Genius 140 and above 
Very Superior 120 - 140 
Superior llO - 120 
Average 90 - 110 
Dull Normal 80 - 90 
Dull 70 - 80 
Feebleminded 69 and below. 2 
Intelligence test scores only bring to light those 
children with verbal rluency; thus additional information is 
needed to identify effectively all the gifted. Scheifele be-
lieved that subjective evaluation should precede objective 
evaluation and lists the following categories for investiga-
tion: 
1. Subjective Evaluation. 
a. Performance. 
b. Personal and Mental Traits. 
1 Ibid., p. 14, quoting ~ames B. Conant, The Citadel 
of Learnin:g,-pp. 43-44. · 
2Lewis M. Terman, The Gifted Child Grows Up:: Twenty-
Four Years Follow-un of a Sunerior Group (California~ Stan-
ford University Press, 1947), p. 128. 
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c. Interests. 
d. Special Talents. 
e. A.ttitudes and Values. 
2. Objective Evaluation. 
a. Intelligence Tests. 
b. Achievement Tests. 
c. Aptitude Tests. 
d. Personality Inventories. 1 
In determining whether a child is or is not gifted 
many factors must be taken into consideration besides his 
performance in tests of intelligence and achievement. An 
intelligence test score is only a numerical appraisal of the 
mental abilities required in performing a task that requires 
the exercise of intelligence. The test score itself usually 
gives only the barest clue to other abilities or the gifted, 
such as initiative, creativeness, and intellectual curiosity.2 
Systematic observation re-enforces knowledge of the 
clues to brightness and deliberately checks performance under 
conditions which yield the information. 
Bright children as a group exhibit superiority in 
physique, emotional and social adjustment, and are generally 
characterized by superiority in certain intellectual achieve-
ments and processes. The.following characteristics are most 
1scheifele, op. eit. 1 pp. 4-25. 
2witty, op. cit., pp. 12-14. 
10 
4lt readily discernible in the classroom. 
1. Size o~ vocabulary and accurate use of words. 
2. Ability to· make generalizs.tions. 
3. Insight into problems. 
4· Reasoning. 
5. Problem solving. 
6. Speed of learning; speed o~ completing intellectual 
tasks. 
7. Persistence. 
8. Memory. 
9· Foresight. 
10. Hamor and wit. 
11. Range of interests and curiosity. 
12. Alertness and keenness or observation. 
13. Initiative. 
14. Creative ability. 
15. Critical judgment. 
16. Desire to be of service.1 
With careful consideration o~ these characteristics, 
a teacher is provided with a more accurate and comprehensive 
picture o~ the gifted child. 
Families of gifted children have an important role to 
play in the total education of their children. The family is 
best suited to provide the security of love, the socialization 
necessary for group living, and the stimulation to be 
lc~tts and MoseleyJ op. cit., pp. 17-26. 
11 
~ creative. 1 
The quality of' lif'e experiences at home, the nature 
of' parent guidance and controls, as well as lif'e in the neigh-
borhood, all make a dif'f'erence in the child's ef'f'ectiveness 
in daily living. 
The parents set the example for the young child's 
conduct to a greater extent than any other influence. The 
child f'rom a home where there are understanding parents who 
work as partners with teachers is most apt to attain his 
ultimate goal.2 
When the parents have little or no education, the 
home often lacks the books, magazines, record collections 
and pictures which form such an important part in forming a 
child's taste and his attitude to intellectual activity. And 
because most of the homes in the neighborhood are similarly 
lacking in good. cultural influences, the child who shows a 
glimmering of interest may.be regarded as queer by other 
children and their parents. Even if the mores of the group 
do not taboo reading and study, there is no readily available 
adult model to inspire the child. 
Crowded quarters and the family's need for each 
lRobert F. DeHaan and Robert J. Havighurst, Educating 
Gifted Children (Chicago: The University of Chicago Press, 
1957); PP• 226-227. 
2Gertrude Howell Hildreth, Educating Gifted Children 
(New York: Harper and Brothers, 1952), pp. 176-178. 
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~ child's help may interfere with reading, study, and hobbies. 
There is little room, less privacy, and no time for anything 
but the necessities of life. 
Under these circumstances extra effort must be exerted 
on the part of the educator to help his bright pupils. 1 
Special education for the gifted is usually provided 
:for in one of three ways. These provisions are enrichment, 
special grouping, and acceleration. Enrichment is a teaching 
procedure, whereas special grouping and acceleration are ad-
ministrative devices. Any two, or all three, of these methods 
can be combined. 
Enrichment is based on the principle that :for maximum 
learning to take place, the educational environment must set 
learning tasks that are slightly more complex and advanced 
than those the individual has already known. 
Classroom enrichment is probably the least centro-
versial of the ways of providing appropriate and suitable 
learning experiences :for the gifted child. No one can object 
to it in principle. 
There are some important arguments for keeping gifted 
children in the regular classroom. However, many educators 
have seen limitations to the practice of classroom enrich-
ment.2 
1 cutts and Moseley, op. cit., p. 233. 
~eHaan and Havighurst, op. cit., pp. 97-102. 
13 
An acute observer, wri~ing o~ enrichment in the regu-
lar classroom in 1940, said, 
The principal objection.to enrichment ror gifted chil-
dren in the heterogeneous class is that in most cases 
it fails to work. Teachers are human beings with 
failings of human beings. Consequently most of them 
prefer teaching procedures which require the least 
amount o~ time. They find it much easier to treat 
the class as a unit than as a loosely organized group 
of subgroups and individuals.1 
Those who favor separate classes for the gifted 
reason, that with classes so large and with such a wide range 
of ability some children are bound to be overlooked. The 
bright ones are grouped together and given the education they 
need and deserve. These groups are kept flexible so children 
can be transferred into and out o~ special classes as the 
4lt need arises. It is necessary that the establishment of' 
separate classes be based on the particular school, its 
teachers and administrators, and its children and parents.2 
For many years in the public schools of Cleveland 
gi~ted children have been. segregated into. spec.ial classes 
for purposes. o~ .instruction. In these special or umajor 
workn classes one sees how much can be accomplished when 
gifted children work together.3 
libid., p. 111, quoting Herbert ,A. Carroll, Genius 
in the Making (New York: McGraw-Hill, 1940), pp. 246-247. 
2 . 
Abraham, op. cit., pp. 69, 73. 
3Gharles Scott Berry, The Education of Gifted Children 
for Leadership (Columbus: The.Ohio State University, 1945); 
p. 23. 
II 
Many Chicago high schools have been making special 
provisions for their. ngiftedn students for several years now 
by means of the 100 Program.l 
At present, the New York school system also provides 
special classes in regular schools for gifted children with 
I.Q.ts of 130 or more. 2 
By means of accelerat.ion or rapid advancement the 
mentally gifted become from one to three years accelerated 
beyond pupils of their own age in the elementary school. 
The advantages of this plan lay largely in merely letting 
nature take its course, without any special enrichment. It 
was argued that since many of these children eventually spent 
many more years in college and in graduate schools than other 
children, some time in the early years could well be saved. 
This practice continues to operate to a large extent so that 
gifted children in regular grades become accelerated in many 
school systems.3 
Few people advocate acceleration alone, without en-
richment or other ways of working with the gifted. As a sole 
lwilliam A. Watters, nAn Academic Inventory of High 
Ability Students, 11 Chicago Schools Journal (October, 1959), 7. 
2Mary Herrick, Discipline, What For and How? 
(Chicago, Illinois: American Federation.of Teachers A.F.L.-
C.I.O., 1957), p. 16. 
3Har;y J. Baker, Introduction to Exceptional Children 
(New York: The Macmillan Company, 1957), p. 290. 
.. .. II 
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e solution it is a thin answer to a very complicated problem. 
Those who suggest acceleration insist on its limited use. 1 
Articles concerning the gifted are appearing fre-
quently in magazines and newspapers. The following is a re-
view of some of the articles that have been printed in the 
past few.months. 
nu.s. Public Schools--Can They Produce Q.uality in 
Quantity?" Time, September 14, 1959. 
The Boston Herald, October 8, 1959. 
ncomposition at the Barricades," The Atlantic, 
November, 1959. 
nEducation for All the Children of All the People,n 
Reader 1 s Digest, December, 1959. 
nu.S. Public Schools--Can They Produce Quality in . 
Quantity?n in Time, September 14, 1959, states that all big 
innovations in education depend on local control and local 
money. Few states really control curriculums except New York. 
And few states provide enough money. All the states together 
carry 40% of the total U.S. 'school budget, compared to 57% 
by local governments. 
What the National Education Association calls for is 
a nsignificantu inb,oculation of federal money. Since the 
Government is now spending $2 billion yearly on education, 
and claim an educational deficit of $9 billion, the prospects 
of Congress spending that amount without peering into 
lAbraham, op. cit., p. 79. 
~ curriculums are not bright. 1 
M.I.T. President Julius Stratton, in his recent annual 
report, declared that Americans 11now must make greater efforts 
to provide opportunities and facilities for the superb educa-
tion of that relative few who are highly gifted and who give 
promise of creative leadership." It is advice our legislature 
should not fail to heed. 
The Massachusetts legislature, however, provides not 
one cent of state aid for the establishment and operation of 
special educational programs for gifted public school chil-
dren. In the recently concluded 1959 session, the legislature 
even refused to adopt a bill which would establish an unpaid 
commission to study the need for such programst2 
ncomposition at the Barricades,u in The Atlantic, 
November, 1959, is written by Louis Zahner. Mr. Zahner 
speaks with authority from his long experience as head of 
the English department at Groton for the past thirty-eight 
years. 
The rapid growth in the numbers attending school and 
college is well known. The question uppermost in the minds 
of four out of every five high school teachers is this! 
uHow can I teach a class of thirty-five pupils whose I.Q,.•s 
1
"u.s. Public Schools--Can They Produce Q,uality in 
Q,uantity?- 11 Time, LXXIV (September 14, 1959), 79· 
2The Boston Herald, October 8, 1959. 
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e range all the way from eighty to a hundred and forty?n 
Smaller classes, with students grouped according to 
ability and ambition, and fewer of them per teacher are, of 
course, the .only remedy. But the realization of that goal 
is still far in the future. Meanwhile, what we need is some 
hardheaded thinking and experimentation on how to do a better 
job of teaching under conditions as they are likely to remain 
for some time.1 
nEducation for All the Children of All the People," 
in Reader's Digest, December, 1959, is condensed from Time. 
To James Bryant Conant the ncomprehensive" high school is a 
social melting pot throwing together rich and poor, dull and 
bright. In ideal form, he thinks, it should give every 
student a.s good an education as he might get in a school de-
signed just for him. 
Is quality in quantity possible.under the U.S. system? 
To practical minded James Conant the ques_t.io.n. _is whether a 
high school can: {1) give all students a eitizenworthy 
general education; (2) give the majority marketable skills; 
(3) give the nacademically talentedn (the top 15 to 20 per 
cent) work to challenge them. nif the answer were clearly 
in the negative,n he says, "then a radical change in the 
structure of American public secondary education would be in 
order." 
.A 1L~~is Zahner., "Com:pos~tion,at the Barricades,n The 
,_, Atlantic, CCIV {Novemoer, 1~59), 11~-117. 
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One change is in order. A basic Conant premise~ 
high schools with graduating classes of less than one hundred 
cannot function properly. One-third of all high school stu-
dents attend such small schools--if this were cut down, 
Conant reckons, all would be big enough to hire good teach-
1 
ers. 
"U.S. Public Schoels, 11 Time, September 14, 1959 tells 
of scores of reforms and experiments in the public schools 
that promise to make the new year one of the richest in 
history. 
In Philadelphia, high schools will give superior 
seniors five major subjects instead of four. In Richmond, 
high schools will begin a five year program of twenty-three 
courses. In the Peekskill (N.Y.) high school, a Conant-
inspired inventory should be~ome the best persuader yet for 
top students not trying for college (36% of the brightest 
girls, 28% of the boys). Pasadena, California has started 
summer schools for students who wish to accelerate, expanded 
guidance from one counselor per 500 students to one per 300, 
added an optional seventh period to the high school day. In 
Rhode Island a statewide self-criticism meeting yielded money 
from the legislature for special programs.2 
1
"Education for All the Children of All the People, n 
Reader's Digest, LXXV (December, 1959), 33-37. 
211U.S. Public Schools--Can They Produce Quality in Q.uantity?n p. 76. 
19 
Many other such reforms are being made throughout the 
country at all levels of education and in.all fields for the 
purpose of enriching and.accelerating the superior child. 
Many recent articles about gifted children have used 
an unhealthy scar.e technique to arouse interest in them. The 
theme of a better life for all of us and a fulfillment of the 
potentialities of these wonderful youngsters is subdued in a 
shadow of fear--of Russia, fear of our not being world domi-
nant.1 
Another side of the picture was presented in a recent 
article, however. In an address to the student body, Ghatham 
College (Pittsburgh,. Pa.), September 18, 1956, President Paul 
R. Anderson included the following remarks: 
In recent months a horde of.observers have assailed 
our eyes and ears with reports that Russia is pro-
ducing engineers faster than the United States. In 
this age of. specialization,.they warn us, the Soviets 
are outproducing .us in speci.alists;. the.y are amassing 
skills at a rate greater than ours. In the eyes of 
such prophets we are he.aded for second place in this 
grim •world series.' 
These J"eremiahs ..••• arrive at their melancholy 
conclusions by limiting their c.omparisons to certi-
fied engineers. They ignore the stream of graduates 
with non-technical degrees flowing st.eadily from our 
colleges and universities--a torrent compared with 
Russia's trickle. These graduates, many of them 
excellently grounded in the sciences, have also been 
prepared for leadership • • • endowed with warmth, 
curiosity, and nnderstanding. We are way ahead of 
Russia in the production of brain power, and we can 
be thankful we are producing .men and women, not 
automatons. One of the basic reasons we are where 
we are as a nation is that we believe in the social 
1Abraham, op •. cit., p. 9. 
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results of liberal education. 1 
SUMMARY 
Many different opinions of the term ngiftedu are 
being upheld by authorities today. Some definitions are 
found to be broad and others rigorous in their concept. 
Emphasis is being placed on early identification of 
the gifted child for the benefit of himself and society. 
Although intelligence and achievement test scores 
give some clue towards identifying the gifted, systematic 
observation re-enforces knowledge of the clues. With careful 
consideration of certain characteristics generally exhibited 
by bright children in the classroom, a teacher is provided 
with a more accurate and comprehensive picture of the gifted. 
Families of gifted children have an important role to 
play in the total education of their children. When good 
cultural influences are lacking in the home, extra effort 
must be exerted on the part of the educator to help his 
bright pupils. 
Programs for educating the gifted child are generally 
provided for by means of enrichment, special grouping, ac-
celeration, or a combination of·these methods. Classroom 
enrichment is probably the least controversial of these pro-
grams. The trend currently is toward special grouping or 
1 Ibid., p. 10, quoting _Paul R. Anderson, School and 41' Society, March 30, 1957, p. 112. 
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acceleration or a combination of the two, although there are 
some cogent arguments fer keeping children in the regular 
classroom. 
Articles concerning the gifted are appearing frequently 
in magazines and newspapers. In the current article nu.s. 
Public Schools--Can They Produce Quality in Quantity?" it is 
stated that big innovations in education depend on local con-
trol and local money, which at the present time are far from 
providing enough financial assistance. Also, prospects of 
financial governmental aid are quite dim. 
An article in the Boston.Herald,concerning the state 
of Massachusetts, proclaims that no financial aid is allotted 
for special educational programs for gifted public school 
children. 
Louis Zahner writes, in ncomposition at the Barri-
cades11 that with the rapid growth in numbers attending 
schools, smaller classes with students grouped according to 
ability and ambition are the only remedy. However, he sees 
the realization of that goal far in the future. 
James B. Conant is quoted in 11Education for .All the 
Children of All the People tl as saying that the "comprehen-
siven high school is a social melting pot. In ideal form, 
it should give every student as good an education as he might 
get in a school designed just for him. 
On the brighter and more promising side, nu.s. Public 
Schools" tells of scores of reforms and exper.iments in the 
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r e ' pulellie schools that promise to make the new year orre . wf the 
• 
richest in histot>y. 
Many 0i' the recent articles abol!lt gii'ted children. 
~have used an lmhealthy scare tec.b.E:ique to arol!lse ilil.terest .111a 
; them; that is, i'ear ei' our lilot being world domi:mant. TJ:aey 
. overlook the soeial. results ei' liberal edu.eatien • 
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CHAPTER III 
ABSTRACTS OF THESES 
Andrews, Charles Herbert. nA Survey of' Curriculum Materials 
of Value f'or the Teaching or 
Girted Elementary School Chil-
dren in the Language Arts Area.n 
Unpublished Ed. M. Thesis, 
Boston University School or 
Education, 1957. 
Problem. To determine the curriculum materials which 
should be included in an elementary school class-
room devoted to the maximal erfective teaching or 
gifted children in the language arts area. 
Scope and Limitations or Study. 
1. A questionnaire was sent to twenty-one cities; 
thirteen completed questionnaires were re-
turned. 
2. Variant lower limits or intelligence as de-
ter.minants or girtedness were accepted, as 
the school systems answering the question-
naire dirrered in their criteria ror girted-
ness. 
3. Programs ror the girted child included chil-
dren in special classes ror the entire day, 
children in special classes ror a rew periods 
each week, and children in special classes 
ror shorter periods according to special 
interests. 
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4• the 'f'Uiety and ~pe qt m&iH!)lf!ialel and equ;tp .... 
m•ll.t plrQV!ded tor the ¢las·ses we_s necesse;:tt1ly 
contl\"ollod. b-, the' $ae;1~eeQ:nom:te tttatue·~ th• 
• i~'$· f an.d the edu.qa tion.a1 pMloscphY' ·t;J:f the 
eomm.uni t}' 'If 
P;r.~o~edu~e,. A qu~at1~nnal~& ft$ eomp1l$d. ba3$d ()n. language . 
. . . 
a~ts -.t~~ittl l:t>ett!id 1n !!leme~ta~t .. '§!!;l:ua~t,iv$ 
O~ite~ia b,- J'&m$5 H~, B-.ker, -and t~e me.terie.le 
us·ed 1n the Runt$·:P Collage L$b~~atory Seb.ool.~. 
'!he :H.$p~n.cl~nt& W&:MJ asked to ~igtd.ty the i tem.s 
po11S&n.t~e4 in .$l.!ttf1oie:nt qua:nt.itif!:Us 't¢ fulfill 
. ' 
. ' 
the ol~s$ n~fHiU~.., th.oS$ ;pos:f:Hi~S&ed~ but in 1n~tu£..., 
... 
fi eicent quill! tit t.l,$'$: 't(} ~et the n&gjd~ of th& ela$& .f 
and th.t)!.t$ not pQ$.sesere<l a.t all\> '!w$nt:f.;.one; aitiea 
wh1oh malntained elass:ea: f·ol!: the gifted Wfi~e eon-.. 
tS+.ct(:)d:. 
A table- ns eomptl&a wblch 11stfl4 the t:J?e,... 
quE!ney ¢!if :matt~ial.a posute(!!tJed in suf'fi(tient quan .... 
tity to ~t ,tll&liUJ tl~lfda And tl'lO$$ P0*~&$$6d in 
quantity¥ but not suttieient to me$-t ola$s n$eds "· 
Mnjo~ F1nd1nga and Oonel~f!J10rllh the ft>llowine :ttems were 
oO!l$1d$t;,;oed valuable Bu.r~i~u.la~ utar1al.a .to~ the 
gift&(h 
l;f Enflty~lopediaaJ ~.tlas•a,. unSJb::t'i~grtd d10t_:ton-
a:tti~a, and ~ wide var1a.ey f/Jf' l:"ead1ng me.tet>1:al. 
2 ~ A'tldio"""'is:a.al. ~t:e!itals 1. •ueb, a'$ J:t>e:eo~d~:~ta, 
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movie projectors, phonographs, films, slides, 
film strips, and radios. 
3. Typewriters. 
4. Standardized tests. 
Criticisms and Suggestions for Further Study. 
1. Studies should be made to determine curricu-
lar materials of value to the gifted child 
in science, arithmetic, and social studies. 
2. A study to determine curricular materials 
of value in teaching slow learning children 
should be made. 
- - - - - - - - - - - - - - - - - - - - - - - - - - -
Banks, Lois E., Sheehan, Nancy L., Willwerth, Rose F. 
11An Evaluation of Self-Administer:Ing 
Arithmetic Enrichment Activities 
for Grades Four, Five, and Six. tr 
Unpublished Ed. M. Thesis, Boston 
University School of Education, 
1959. 
Problem. The purpose of this study was to administer a 
series of self-administrative enrichment activi-
ties, designed for arithmetically superior stu-
dents, to average classes in grades four, five, 
and six, and to evaluate the exercises in rela-
tion to the three intelligence groups within each 
grade and grade placement. 
Scope and Limitations of Study. 
1. Twenty-five exercises were selected from the 
thesis 11Self-Adrninistering Enrichment 
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Activities for the More Rapdi Learnertr done 
by Barrett, Lightman, Mindel, and Shatz in 
1958 and given to an average fourth, fifth, 
and sixth grade class to determine their 
grade placement and see ir children in average 
and low I.~. groups could attain any measure 
of success. 
2. Each activity was evaluated by teacher and 
pupils to determine the degree of understand-
ing achieved by an average class and each 
pupil in relation to his le.vel of intelligence. 
Procedure. One class from each grade was selected, and all 
the children, regardless of I.Q. were administered 
the activities. The classes were grouped on the 
basis of intelligence scores obtained from 
Pinter-Durost Elementary Test Scale 2! Form A 
. . 
(Verbal) Reading Content, while scores for arith-
metic computation, concepts, and problem-solving 
came from the 1958 Metropolitan Achievement Test, 
Form a. Over a period of three months, the 
twenty-five activities for each grade were pre-
sented without correlating these exercises with 
the arithmetic course of study. An evaluation 
of each activity was made-by teacher and pupils, 
with the results tabulated and recorded on charts. 
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Major Findings and Conclusions. 
1. While the greatest success was achieved by 
pupils in high groups whose I.Q.ts were 110 
and above, some success occurred in average 
groups whose intelligence quotients ranged 
from 90 - 109, while partial success in the 
low group, where intelligence quotients were 
89 and below, was noted for some children on 
several of the activities. 
2. Need for clarification of directions and ex-
planations, and the waning of interest due to 
length of exercise and time required to com-
plete them suggest shortening of activities 
or rewriting as two separate exercises. 
3. The majority of activities were found to be 
appropriate for the.grades suggested. 
Criticisms and Suggestions for Further Study. 
1. The administration of enrichment activities 
was not possible at the time the specific 
process involved was being presented in the 
regular arithmetic program. 
2.· The effect of the activities, either immedi-
ate or long range, was not evaluated to de-
termine growth in arithmetical ability, nor 
were the activities revised or administered 
to a higher or lower grade. 
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3. The administration of the activities at the 
appropriate time in the arithmetic program, 
an evaluation of their effect on growth in 
ability, the determination of attitude affect-
ing the success and failure of pupils, and 
the revision and administration of activities 
to a higher or lower grade is suggested. 
Barker, Elizabeth H. uProviding for the Gifted Child in 
Elementary Social Studies.n Unpub-
lished Ed. M. Thesis, Boston Univer-
sity School of Education, 1959. 
Problem. The purpose of the study was to provide in one 
volume a comprehensive list of suitable materials, 
methods, equipment, and enrichment activities for 
effective teaching of gifted children in the 
social studies area of the regular elementary 
school. classroom. 
Scope and Limitations of Study. 
1. Enriching the curriculum rather than accelera-
tion of the gifted is the solution to provid-
ing for individual differences, for it helps 
the child demonstrate original thought and 
creative expression, acquire additional 
learnings and appreciations of art and music 
along with social studies, develop the 
ability to concentrate, use imagination, 
make generalizations, and achieve beyond the 
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level of collective accomplishment o~ their 
class. 
2. Materials in the study represent many pos-
sible activities in the social studies area. 
Procedure. The material was divided into three categories. 
The ~irst is 11Enrichment Materials ~or the Regu-
lar Classroom11 which includes dictionaries, en-
cyclopedias, wall maps, globes, standard audio-
visual materials, anthologies, reference books, 
special classes o~ library books, graded reading 
books and childrents magazineB. The second is 
nGeneral Enricbment.Activitiesn which include 
research work with pupil specialties, construe-
tion work, dramatic activities, creative work, 
projects, contests, advanced work on research, 
puzzles, and reports, both written and oral. 
The third is 11 Suggested Special Enrichment Ac-
tivitiesn which include actual suggestions on 
the scope of enrichment activities. 
Major Findings and Conclusions. 
1. Enrichment is providing gifted children with 
stimulating activities so he may go deeper 
than the average child in his experiences 
and develop the ability to handle significant 
and abstract ideas. 
2. Many experiences will be developed from the 
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- ·------~-~-- -- ----- -u- ---- - __ .. --·· 
classroom situations, with the stimulation 
provided by the teacher and from outside 
stimuli. 
Criticisms and Suggestions ror Further Study. 
l. The suggested activities ror the gifted child 
in the social studies area were not tried out 
or evaluated. 
2. Results of enrichment programs on regular 
classroom pupils compared with those without 
enrichment programs should be studied along 
with the relative abilities of the more gifted 
in relation to the gifted. 
3. Study the usefulness of puzzles in developing 
the scientific method of problem solving. 
4. Study the results of the application of these 
activities and provisions, and additional 
practices and techniques to be used in the 
social studies area of the elementary school. 
- - - - - - - - - - - - - - - - - - - - -
Barrett, Dorothy, et al. nself-Administering Arithmetic 
Enrichment Activities for the 
More Rapid Learner. n Unpublished 
Ed. M. Thesis, Boston University 
School of Education, 1958. 
Problem. 1. To develop a series of easily administered 
supplementary enrichment activities to be 
correlated with some of the major phases of 
the arithmetic program in grades two through 
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2. 
eight for the arithmetically superior child. 
To refine these activities on the basis or 
classroom experimentation and evaluation. 
Scope and Limitations or Study. 
Procedure. 
1. The enrichment activities were designed for 
the arithmetically superior children in 
grades two through eight. 
2. Existing activities were transformed and 
mathematical ideas developed so that the child 
would gain understandings and appreciatiGns 
not included in the school curriculum or 
texts. 
3. Activities were correlated with current 
arithmetic programs. 
1. Examination of textbooks, teachers' manuals, 
articles, periodicals, and workbooks was 
made to decide what material was already 
within the scope of the regular school pro-
gram and what enrichment material could be 
used to correlate with the prescribed cur-
riculum. 
2. Supplementary enrichment activities were 
developed. 
3. Criteria for evaluation by teacher and pupil 
were developed. 
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II 
4. Activities were evaluated and the results 
tabulated. 
Major Findings and Conclusions. 
1. The authors felt that revision was necessary 
in two of the nine activities for pr~ary 
grad.es. 
2. Revision.was necessary in twelve of the 118 
activities planned for grades four through 
eight. 
3. The writers felt that this type of material 
would challenge the intellectual curiosity 
of the bright child and greatly enrich his 
background in mathematics. 
Criticisms and Suggestions for Further Study. 
1. Only a small number of children were given 
the opportunity to try out these activities. 
2. Each activity was not subjected to thorough 
statistical validations. 
3. The long range effectiveness of the activities 
was not tested. 
4• Tests should be given to show the growth of 
the .pupils after having these activities 
over a period of time. 
The activities should be administered to 
three grades to determine the most saitable 
grade level. 
-· ·------··-··- .!1. ----- -···-
Burgess, Clarice Towne, Doughty, Ruth Clapp, Rydgren, 
Esther Matilda. nProvision for 
Differing Abilities through Use 
of Class, Group; and Paired Ac-
tivities." Unpublished Ed. M. 
Thesis, Boston University School 
of Education, 1957. 
Problem. To develop instructional materials for use in 
the intermediate grades on the basis of individual 
and group needs • 
Scope and Limitations of Study. 
1. The subject matter was in the areas of lan-
guage, spelling, and social studies. 
2. The lessons were prepared for grades four, 
five, and six. 
3. The series of lessons provided for the dif-
fering abilities, including slow learner, 
average, and bright child, found in an 
ordinary classroom. 
4. The lessons were .seldom evaluated. 
5. Specialties were provided for the rapid 
learner. 
Procedure. General suggestions for activities in the areas 
9f language, spelling, and social studies were 
compiled. This material was planned for working 
with the class as a whole; with groups o:f three, 
four, or five; with pairs; and with individual 
children. 
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Major Findings and Conclusions. 
1. The authors felt that the specialties sug-
gested in the language arts and social 
stud.ies areas provided release :from unneces-
sary drill and repetition. 
2. Talents which otherwise might not have been 
discovered were revealed by the specialties. 
3. Working in pairs accounted :for better 
spellers. 
Criticisms and Suggestions :for Further Study. 
1. A similar study in the areas o:f arithmetic 
and science would be o:f value. 
2. Instructional materials for junior high 
school based on individual and group needs 
might be undertaken. 
Burroughs, Geraldine H. "A Manual on Ahimals :for Teachers 
o:f Gi:fted Children in Grade One." 
Unpublished Ed. M. Thesis, Boston 
University School o:f Education, 
1958. 
Problem. 1. To show how a supplementary science program 
may be developed to stimulate the superior 
child in grade one to explore new areas. 
2. To provide materials which will challenge the 
superior child and give him increasing oppor-
tunity :for independent activity. 
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Scope and Limitations of .Study. 
Procedure. 
1. A manual of forty-one stories and accompany-
ing exercises was prepared. 
2. The manual was planned for use during the 
second semester of grade one. 
3. Six main concepts concerning animal life 
served as a basis for the stories. 
4. The vocabulary used was that of preprimer, 
pr~er, and first unit of first reader edi-
tions of the Alice and Jerry and the Curricu-
lum Foundation basal reading series. 
5. Any additional vocabulary used was listed 
with the particular story in the manual. 
1. An examination of ten first grade science 
textbooks was made to determine the topics 
included and their frequency of occurrence. 
2. A study of the vocabularies of preprimer, 
primer, and first unit of the first reader 
editions of the Curriculum Foundation and 
the Alice and 3erry basal readers was made. 
3. The forty-one stories were written and di-
vided into six sections according to the 
particular concepts chosen. 
4. Enrichment exercises and activities were 
suggested .. after each section. 
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5. Lists of supplementary children's books, 
films, and filmstrips were compiled. 
Criticisms and Suggestions for Further Study. 
1. The stories and exercises should be developed 
with the superior children in grade one and 
evaluated. 
2. Similar manuals could be made on such topics 
as plants, weather, machines, air, and water. 
3. a science manual could be constructed for use 
with the slow learning children in the first 
grade. 
4. A teacher's handbook of background informa-
tion to be used in connection with an enrich-
ment program in science for the gifted should 
be made. 
- - - - - - - - - - - - - - - - -
Cochrane, Ellen Margaret. na Manual of Stories and Exer-
cises on Plants for Gifted 
Children in First Grade." Un-
published Ed. M. Thesis, Boston 
University School of Education, 
1959. 
Problem. The purpose of the study is to construct a work-
book of stories and exercises with accompanying 
activities in science which will help stimulate 
the thinking and enrich the educational program 
for the gifted first grader as well as aid the 
teacher of rapid learners in the regular class-
room. 
38 
Scope and Limitations of Study. 
1. This study is an extension of one on animals 
by Geraldine Burroughs and includes a manual 
on plants adapted to abilities of gifted 
first graders. 
2. The stories and exercises are based on six 
main concepts concerning plants which are 
presented in eight first grade science text-
books, while the latter part of the second 
semester is suggested for use of the work-
book since skill.s for independent reading 
activities will be developed by that time. 
Procedure. The understandings presented in eight first 
grade science textbooks concerning plants were 
organized into lists with the Gatesr reading 
vocabulary list used in the construction of the 
stories and exercises in the manual. Gates was 
not followed in constructing the lists of ac-
tivities. An annotated list of children's books 
with prices and an annotated list of audio-visual 
aids with grade level were compiled. Pictures 
.and illustrations were selected from World Book 
Encyclopedia. Organized into the form of a book 
with an introductory letter to children describ-
ing the contents, the manual itself has six sec-
tions consisting of forty-two stories, while the 
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enrichment activities were divided into "Things 
You Can Dorr and rrThings You. Can Make. 11 The sup-
plementary books and audio-visual aids were listed 
~or each major concept only. 
Major Findings and Conclusions. 
1. Children with ability in science, art, 
mechanics, social leadership, human relation-
ships, and talent in creative arts as well 
as the intellectually superior must be 
identified, stimulated, and educated com-
pletely. 
2. Devices common for educating the gi~ted are 
acceleration, special classes, and enrichment. 
3. Gharacteri·stics of superior children are 
learning easily and readily, long attention 
span, initiative and originality in thinking, 
and greater physical and moral maturity. 
4. In identifying mentally superior children, 
parents, teachers, a good testing program, 
and community agencies may be used. 
Criticisms and Suggestions ~or Further Study. 
1. The manual was not tried or evaluated on a 
group of gifted children. 
2. Select one or more sections of the workbook 
and develop a complete integrated unit with 
number and language activities, spelling 
lists, poems, songs, etc. 
3. Develop a similar workbook on toys, air, 
water, or machines. 
4. Develop a similar manual for one of the 
first· grade social studies topics: Farm 
Pets, Holidays. 
5. Construct a science test for the first grade. 
6. Develop a handbook for teachers of gifted 
children on the nTeaching of Language Arts 
in Grade One.n 
- - - - - - - - - - - - - - -
Dickstein, Joan and Dripps, Elaine. 11An Analysis of 
Attitudes of Acceptance-
Rejection towards Exceptional 
Children. n Unpublished Ed. M. 
Thesis, Boston University 
School of Education, 1958. 
Problem. To analyze the attitudes of several groups of 
youth specialists towards various categories of 
exceptional children. 
Scope and Limitations of Study. 
1. One hundred freshmen, one hundred regular 
elementary teachers, forty-six teachers in 
special education, thirty-two principals, and 
thirty-one speech therapists were queried. 
2. Eight categories of e·xceptional children, 
including the gifted, were listed in this 
study. 
Procedure. 
1. A questionnaire was prepared in which the 
respondent indicated which group of excep-
tional children he would prefer to teach, 
which group he would least prefer to teach, 
which group he knew most about, and which 
group he knew least about. 
2. The questionnaire was answered by persons 
enrolled at the School of Education and the 
§:'raduate School of Boston University and also 
students enrolled in the Harvard-Boston 
University extension courses in Massachusetts~ 
Maine, New Hampshire, and Rhode Island. 
3. The findings were tabulated and interpreted. 
Major Findings and Conclusions. 
1. Speech therapists chose gifted as the least 
preferred group to teach and felt they knew 
least about them. 
2. The regular classroom teachers most preferred 
the gifted and felt they knew most about them. 
3. The specialists felt they knew least about 
the gifted. 
4. The freshmen most preferred the physically 
handicapped, followed by the gifted. 
5. The principals most preferred the gifted. 
They felt they knew most about the slow 
learner and gifted equally. 
Suggestions .for Further Study. 
1. A study to determine specific factors in-
volved in the rejection o.f children with 
obvious physical disabilities should be made. 
2. In view of the study's .finding regarding the 
specialists' meager knowledge of the gifted, 
a study to ascertain the .frequency of special 
classes for this group in various communities 
would be of interest. 
Earley, William L. 11An Analysis o.f the Influences of 
.Intelligence and Age Differences 
upon Fifth-Grade Children's Prefer-
ences .for School Subjects. n Unpub-
lished Ed. M. Thesis, Boston Univer-
sity School o.f Education, 1948. 
Problem. The purpose of the study is to find whether dull, 
normal and superior children share similar in-
terests in their subjects or have marked prefer-
ences which are peculiar to each group. What 
effect, if any, do age and sex differences have 
upon their preferences? 
Scope and Limitations o.f Study. 
1. The children used comprise the total .fifth-
grade population o.f Brookline, Massachusetts. 
2. Total enrollment .for the grade is 379 with 
complete records .for 352 cases. 
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3. Intelligence quotient and chronological age 
were based upon.results of the Kuhlman-
.A,nderson Intelligence test administered in 
the Brookline schools during the third month 
of the school year. 
~. Cases were classified according to intelli-
gence quotients, chronological ag~ and sex, 
with age and intelligence ranges divided in 
three groups each. 
5. Cases were combined to show the effect of 
combined intelligence-age factors upon the 
preferences for school subjects. 
6. The total number of cases which could be used 
in the analysis of group combinations was 
limited to 333. 
Procedure. School subject preference data were collected 
and tabulated from the results of the preference 
questionnaire which was given to all fifth-grade 
children in Brookline. Only the subject most 
preferred by each child was used. Intelligence 
quotients and chronol.ogical .age data were then 
collected and tabulated to match the question-
naire results of each individual. 
After the data were classified, the number 
and percentage of first choices for each school 
subject for boys and girls were determined for 
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the total group and each group. Then the total 
number and percentage of first choices were de-
termined for certain groups. The critical ratio 
of the difference of the percentages was accepted 
as the most satisfactory instrument for analysis 
of the data. 
Major Findings and Conclusions. 
1. Arithmetic, reading, art, and social studies 
rated over 72% of the total first choices. 
2. From the 80 boys and 84 girls of above-
average intelligence, the results show that 
in arithmetic there are 97 chances in 100 
that there is a true difference in favor of 
the boys; in reading there are only 11 chances 
in 100 that there is a true difference in 
favor of girls; there are 59 chances in 100 
that in art there is a true difference in 
favor of girls; there are 68 chances in 100 
that in social studies there is a true dif-
ference in favor of the girls. 
3. The main conclusion to be drawn from the en-
tire study is that there are no statistically 
significant differences among the different 
groups in thet-ir preference either according 
to I.Q., age, or sex. 
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Suggestions for Further Study. 
1. Make a further investigation into the influ-
ence of age and intelligence differences upon 
the preferences studied herein and the re-
maining five school subjects. 
2. Make a study of the analysis of the influence 
of mental age upon children's preferences for 
school subjects. 
3. Make a follow-up study on the same children 
in grade six to ascertain whether or not 
the same conditions.are true at various 
stages of development of' the same group or 
children. 
Edwards, Harriet L. and Garson, Janine A. ttA Reference 
Book on Rocks and Minerals of New 
England for Gifted Students in 
Intermediate Grades. n Unpublished 
Ed. M. Thesis, Boston University 
School of Education, 1959. 
Problem. The purpose of this study is to provide reference 
materials, activities, tests, exercises, and 
bibliography on the most common kinds of rocks 
and minerals found in New England as enrichment 
materials f'or gifted students in the fourth, 
fifth, and sixth grade classrooms. 
Scope and Limitations of' Study. 
1. A reference book for gifted children in the 
4-6 
study o~ rocks and mineral~ including the 
most common specimens found in New England, 
was constructed and based upon popular text-
book series to extend class core material or 
to be used for those who have not been sub-
jected to a core course in geology. 
2. The study includes activities to be under-
taken, sample tests and exercises used at 
the teacher's discretion, and a bibliography 
~or students and teachers. 
3. De~initions o~ giftedness deviate as do the 
numerous methods used in identi~ying gi~ted 
students. 
4· The generally accepted I.~. level ~or the 
gifted is 130, but in this study 120 is used. 
5. Absolute proo~ that enrichment o~ subject 
matter is the best way to instruct the gifted 
does not exist. 
6. Science is not appealing to all gi~ted chil-
,dren, and the materials collected here may 
not correspond to classroom needs. 
7. The materials are prepared ~or grades ~our, 
~ive, and six, and the illustrations are not 
the only form in which rock or mineral may 
be ~ound, but they do represent the more 
common varieties found in New England. 
Procedure. A survey was made of the most popular science 
textbook series used in New England which found 
that some phase of rock study was presented 
during the intermediate grades. From reference 
materials a composite list, establishing the in-
clusiveness of the reference book, was made of 
the more common rocks and minerals in the New 
England area. Stories were written on a fifth 
grade vocabulary sentence structure level, the 
core vocabulary selected from.Dolch 1 s published 
list with additional words placed in the glossary. 
Specimens were illustrated, and workbook activi-
ties, tests, and exercises for further enrichment 
were included to be used at the teacher's dis-
cretion. 
Criticisms and Suggestions for Further Study. 
1. The material has not been formally presented 
in any classroom, and the exercises and ac-
tivities are only representative of those 
possible for the gifted student in this area 
of science. 
2. Evaluate and adapt the workbook for immediate 
classroom use. 
3. Enlarge the reference book to include less 
prevalent rocks and minerals in New England 
and those from other regions of the country. 
4. Develop an enriched science vocabulary ~or 
intermediate grades around the science cur-
riculum, along with workbooks ~or other areas 
o~ physical science and curriculum materials 
and procedures ~or enrichment in the regular 
classroom. 
5. Determine if students with an I.Q. o~ 110 to 
120 can carry out enrichment as varied and 
complex as those with 120 to 140. 
6. Construct a mathematical analysis of enrich-
ment mat.erial presented in science text 
series. 
7. Set up a guidance program to encourage and 
direct gifted children. 
- - - - - - - - - - - - - - - - - - - - - - - - - - -
Emery, Ann, et al. nscience Materials for the Gifted in 
Grades Two and Three. 11 ·Unpublished 
Ed. M. Thesis, Boston University 
School of Education, 1958. 
Problem. To provide enriched science unit material for 
gifted children in grades two and three. 
Scope and Limitations of Study. 
1. The area.s chosen for enrichment were plants, 
weather, animals, and sky. 
2. The material was for use in grades two and 
three. 
3. The level for giftedness in the study was 
126 I.Q,. 
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Procedure. 
4. The background material used for analysis 
was chosen subjectively from only a sampling 
of science textbooks. 
5. Analysis of the background material was not 
treated mathematically, thus leaving a wide 
margin for error. 
1. A subjective survey of elementary science 
series used in the schools of Brookline, 
Quincy, Allston, Newton, Reading, and Wake-
field was made. 
2. The Allyn and Bacon, the D. C. Heath, the 
Winston, and the Ginn science series texts 
were chosen for further scrutiny. 
3. The four areas for study were chosen. 
4. A listing of all elementary science under-
standings from grade two through grade five, 
found in each science series text, was con-
structed. 
5. A workbook of science units was compiled. 
6. A children's bibliography was included in 
each unit. 
7. A list of enrichment activities in addition 
to tho.se found in the workbook was formulated. 
Criticisms and Suggestions for Further Study. 
1. The materials presented in this service paper 
\ 
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4lt should be evaluated. 
2. An objective, mathematical analysis of en-
richment material presented in most of the 
science text series should be made. 
3. A science vocabulary for primary and inter-
mediate grades should be compiled. 
4. Enrichment material in other science areas 
should be constructed. 
5. A survey of the emotional and physical 
characteristics of gifted children would be 
of interest. 
6. The workbooks in this study could be revised 
for the 'intermediate grades. 
7. Material gathered collectively llout of con-
text,u as in the units of this study, may 
not correspond to the immediate classroom 
needs. 
8. Some of the activities were not presented 
from the problematic approach, which is con-
sidered best for the gifted. 
- - - - - - - - - - - - - - - - - - - - - - - - - - - - -
Feldman, Eve Helen. nsupplementary Reading Material for 
.the Intellectually Gifted Child in 
the Third Grade Based on a Unit in 
Science." Unpublished Ed. M. Thesis, 
Boston University School of Education, 
1948. 
Problem. 1. To provide material in the form of a science 
workbook to supplement the lack in the average 
Boston Un~versity 
School o£ Education 
Library 
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program in meeting the needs of the superior 
child in the third grade. 
2. To show that the science program may be inte-
grated with other school subjects such as 
citizenship, health, language arts, and 
further development of reading and art. 
Scope and Limitations of Study. 
Procedure. 
1. A workbook of thirty exercises was composed. 
2. The vocabulary used was checked against the 
words of the third grade level from Durrell, 
Primary Remedial Reading Vocabulary. Words 
not in the list were to be developed by the 
teacher if necessary. 
3. Fifty-two pupils from two communities, 
twenty-three boys and twenty-nine girls, 
were chosen for the study. 
4. The I.Q.'s ranged from 113 to 138. The C.A. 
-
was 7-4 to 8-9, the M.A. from 8-11 to 11-6. 
1. The workbook of thirty exercises contained 
information concerning the physical charac-
teristics of goldfish, snails, and tadpoles, 
and the care required by these creatures. 
A comprehension check for each exercise was 
included. 
2. Principals of the schools chosen for the 
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study were interviewed to explain the purpose 
and procedure to be used in administering the 
material. 
3. Approximately ~i~teen minutes a day was al-
lowed for administering the material. 
4. At the end o~ the week the lessons covered 
were returned to the writer and the results 
were checked and evaluated. 
Major Findings and Conclusions. 
1. Drawing ~rom direction and selection of major 
ideas was most successful. 
2. The word analysis exercises seemed to be the 
least successful. 
3~ The exercises which required looking .for de-
tails, analyzing words, and identifying 
antonyms and synonyms seemed to be uninter-
esting. 
4. The explanation o.f terms needed to be re-
peated more o~ten in the antonym and synonym 
exercises. 
5. Objective analysis o.f the exercises requiring 
critical thinking, original composition, and 
evaluation o.f material was.very di.f.ficult. 
6. The original compositions and the sentence 
structure used in evaluation exercises could 
have been o~ higher grade. 
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7. The true-false exercises made gains the first 
three weeks, regressed the fourth week, and 
rated approximately the same as the initial 
score at the end of the last week. 
8. The dictionary lessons showed a definite re-
gression in the four weeks. 
9· The author, as a whole, felt the scores of 
the fourth week were lower than those made 
the first week. 
Criticisms and Suggestions for Further Study. 
1. A larger population should-have been used. 
2.. In many instances the directions given and 
the format of the exercises were confusing 
to the children. 
3. Some of the inferential type of questions 
were too difficult. 
4. Exercises to develop study skills for the 
intellectually gifted in the third grade 
might be of interest. 
5. A survey of th"e areas in natural science that 
are of interest to the gifted child in the 
third grade should be made. 
6. A study to show the gains made under teacher-
directed units compared to those made by the 
child working independent of teacher guidance 
should be done. 
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Flood, Donna Louise, et al. 11 Science for Gifted Children 
in Grade Four. 11 Unpublished 
Ed. M. Thesis, Boston Uni-
versity School of Education, 
1959. 
Problem. The purpose of the study is to provide enriched 
material in a regular science program for gifted 
children in an average fourth grade. 
Scope and Limitations of Study. 
1. Material in the study is based subjectiv~ly 
upon the Heath Elementary Science Series and 
includes weather, plants, animals, and the 
sky. 
2. The subject matter is presented in an ex-
perimental form which can be used by an 
average classroom teacher, and is basically 
found rewritten in accelerated language and 
vocabulary with tests included. 
3. The accepted I.~. for the gifted learner in 
the study is 126 plus. 
4. The materials gathered for activities and 
worksheets may or may not correspond to im-
mediate classroom needs and are only repre-
sentative of possible activities for the 
gifted child in each science area presented. 
Procedure. The books from grades four to six from the 
Heath Elementary Science Series were scanned. 
The four areas of plants, animals, weather, and 
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sky were.chosen because they were interesting and 
readily understood, and illustrations, experi-
ments, and worksheets eould be presented in en-
riched language and challenging form. Under-
standings and concepts for the fourth, fifth, 
and sixth grades were obtained from an area map 
and presented in book form to the students. In-
eluded in the activities are drawings to make 
verbal instruction more lucid. A glossary is at 
the end of each of the four book areas for new 
terms in the book. Children's bibliographies on 
a more advanced reading level are gathered from 
textbook references and library lists, with sup-
plementary science materials constructed for each 
book area. Evaluations of the concepts in each 
book are presented in test form. 
Major Findings and Conclusions. 
1. There is a lack of enriched science material 
with enriched language activities and suitable 
vocabulary geared to the gifted child. 
2. A highly motivated enriched presentation of 
science material must be suitable to the 
gifted child's level of comprehension, so 
that he may take a lifelong interest in it. 
3. There is a similarity of teaching within 
different science series, yet a disagreement 
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of grade level presentation. 
Criticisms and Suggestions for Further Study. 
1. The analysis of background material is not 
treated mathematically, thus leaving a wide 
margin for error. 
2. There is no final identification of I.Q. level 
and there is a great variance in the defini-
tion of giftedness. 
3. Enrichment in these four areas is not the 
absolute answer to the treatment of the 
gifted child in the average classroom. 
4. Construct a study to reveal the incidence 
of the high I.Q. in the average classroom, 
to determine the level of intelligence at 
which a child is considered gifted, to note 
the physical and emotional characteristics 
of the gifted child, and to reveal his needs 
in the present day classroom. 
5. Construct an objective mathematical analysis 
of material presented in most science text-
books. 
6. Compile a science vocabulary for the primary 
and intermediate grades. 
7. Prepare materials in other science areas. 
8. Revise the activities and worksheets for 
primary and intermediate use. 
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Gaf'f'ney, Theresa W., Ramsdell, Marian C., Silverman, 
David .r. 11Abstracts of' Theses 
on the Gif'ted Child Done between 
1923 and 1957 at Boston Univer-
sity and Columbia University. 11 
Unpublished Ed. M. Thesis, Boston 
University School of' Education, 
1958. 
Problem. This thesis undertakes to make readily available 
in digest f'orm new research done on gif'ted chil-
dren. 
Scope and Limitations of Study. 
1. The study covers all Masters theses done at 
Boston University on the gif'ted child. 
2. The gifted child includes 11 superior,n 11 ex-
ceptional perf'ormers, 11 nprecocious, 11 
nmentally gi.fted,ll nexcelerated,n and any 
others above average mental ability. 
Procedure. A thorough investigation of' card catalogues, 
theses, and service paper catalogues in the 
Boston University School of Education Library 
was made. Those concerning the gifted child 
were obtained and abstracted af'ter which a genera} 
summary was made o.f all the work done in the f'ield 
of' the gifted chila. Recommendations f'or f'urther 
research were then made. 
Major Findings and Conclusions. 
1. Gif'ted children are interested in subject 
matter beyond the regular classroom 
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curriculum, and need individualized teaching 
because they thrive best in a creative at-
mosphere. 
2. Gifted children have more varied hobbies re-
quiring greater skill than do average or slow 
children, but the gifted in special classes 
showed no marked difference in their social 
and athletic achievement from pupils in 
regular classrooms. 
3. The gifted boy has a preference for mathe-
matics while the gifted girl has a preference 
for English. 
4· An enriched program would benefit about one-
third of a regular classroom with specifi-
cally trained teachers needed for the gifted. 
5. Identification of the gifted child is reliant 
on objective findings of intelligence tests, 
while a strong relationship between economic 
status and educational and vocational ambi-
tions exists. 
Criticisms and Suggestions for Further Study. 
1. A guidance program should be set up to en-
courage and direct gifted children along 
with the development for new and better 
methods of measuring creative aptitudes. 
2. Further research should be done on curricular 
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materials and procedures for enrichment in 
the regular classroom with enrichment programs 
developed in the areas of physical science, 
art, and music. 
3. Objective evaluation of suitable teachers for 
gifted children is needed. 
4. Studies to determine if students with an in-
telligence quotient of 110-120 can carry out 
enrichment as varied and as complex as ones 
with intelligence quotients of 120-140 are 
needed. 
Granville, Milton E. rrThe Spe.cial Services Available to 
the Exceptional Child in the Common-
wealth of Massachusetts. 1T Unpub-
lished Ed. M. Thesis, Boston Uni-
versity School of Education, 1957. 
Problem. To identify and catalogue the special services 
available to children in Massachusetts and to 
present the data in the ferm of a directory or 
booklet. 
Scope and Limitations of Study. 
1. This study was limited to facilities in 
Massachusetts. 
2. This study was concerned with ten categories 
of exceptional children including the gifted. 
Procedure. 
1. Letters requesting information were sent to 
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~orty-one agencies listed as offering services 
to the exceptional child. 
2. Pertinent data concerning each institution 
and the services rendered by it were included 
in this study. 
Major Findings and Conclusions. As of the date this thesis 
was written there were no facilities ~or the 
gifted child provided in Massachusetts. 
Criticisms and Suggestions ~or Further Study. 
1. The author suggested that the various serv-
ices ~or the exceptional children as listed 
in this thesis should be utilized to their 
~ullest extent. 
2. A ~allow-up study should be made to see i~ 
any new services have been added to aid the 
gi~ted children since this thesis was 
written. 
3. A study of help given to the gi~ted by states 
other than Massachusetts could be undertaken. 
Haley, Beverly C. and White, Joan F. 11A Manual on Weather 
~or Gi~ted Children in Grades 
Two and Three. 11 Unpublished 
Ed. M. Thesis, Boston Uni-
versity School o~ Education, 
1959. 
Problem. The purpose o~ the study is to provide science 
enrichment materials and activities on the topic 
of we~ther for the gifted in grades two and three. 
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Scope and Limitations of Study. 
1. Limited to the topic of weather, major con-
cepts common to many science basal series 
textbooks were selected and organized around 
the science curriculum for primary grades. 
2. The material includes information for the 
teacher, well defined lesson plans, and ex-
periments and correlated activities to de-
velop each concept • 
. 
3. There is no common agreement on the defini-
tion of giftedness, or that enrichment is 
the best way to challenge the gifted child. 
Procedure. Science textboe>ks in grades two through four 
were examined and eight textbooks containing 
topics on weather were selected. After organiz-
ing the t.opics into five sections which were! 
(1) weather, (2) air, (3) water, (4) heat, and 
(5) forecasting, understandings were developed 
for each, followed by an explanation of the 
presentation of the manual. Checked against 
the Gates' Reading Vocabulary for Primary Grades 
and Rinsland's Basic Vocabulary of Elementary 
School Children, a vocabulary list of new words, 
stories presenting science concepts, followed by 
varied activities were constructed. Also in-
corporated in writing the science stories was 
the reading vocabulary of the Scott Foresman 
Curriculum Foundation Series and Houghton Mifrlin 
Reading fo~ Meaning Series. Vocabulary in terms 
of grade _placement, and sentence length and 
construction guided authors in determining read-
ing factors throughout the manual. A list of 
children's science books, films, and filmstrips 
are included in the Appendix. 
Criticisms and Suggestions for Further Study. 
1. The I.Q. level adopted for the study is 
lower than that adopted by most educators. 
2. The material used was only a sampling of 
science textbooks. 
3. The material was not used or evaluated. 
4. Extend the manual on weather to intermediate 
grades. 
5. Evaluate the manual by using it with gifted 
children in the classroom. 
6. To evaluate the effectiveness of the manual, 
prepare an objective test at each grade level. 
7. Prepare a manual for slow-learning children. 
8. Prepare similar manuals on other topics in 
science. 
9. Prepare a teacher's manual to coincide with 
the stories and activities in the manual by 
·41' adding more information and illustrations. 
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10. Make a study to determine if gifted children 
are keenly interested in science. 
Horn, Eleanor and Towey, Carroll. nAn Annotated Bibliog-
raphy of Materials for the En-
richment of Fifth Grade Social 
Studies Program Dealing with the 
Study of Cities in the United 
States. n · Unpublished Ed. M~ 
Thesis, Boston University School 
of Education, 1959. 
Problem. The study provides the elementary school teacher 
of United States social studies with enrichment 
material and an annotated bibliography for stu-
dents of superior ability in the fifth grade who 
require less time for basic assignments than do 
the average or slower students. 
Scope and Limitations of Study. 
1. Chosen for its geographical and historical 
value, cities in the United States were se-
lected. 
2. Geography provides practical, social, eul-
tural and intellectual values while history 
develops attitudes necessary for good citizen 
ship and broadens the cultural outlook of the 
student. 
3. The cities are arranged in alphabetical order 
and refer to the metropolitan area of the 
city proper, outlying communities, major 
industries, landmarks, and places of interest 
4. Ten cities were selected for enrichment and 
comprise the ten sections in the annotated 
bibliography. 
5. The material pertaining to each city was 
presented in alphabetical order under the 
headings~ books, charts, exhibits, film-
strips, flat pictures, maps, motion pictures, 
pamphlets, periodicals, plays, poems, and 
songs. 
Procedure. Eight social studies textbooks currently being 
used with elementary school social studies classes 
were examined and selected as criterion for de-
termining the ten locations which would be sub-
jects of enrichment material. In the appendix 
was placed a table of cities and towns in the 
United States having at least one page mentioned 
in one or more of the eight books. Ten columns 
followed each city or town in the table, each con-
taining pages in textbooks that have information 
pertaining to each eity with the total number of 
pages mentioned for any one city or town in the 
eight books. The ten cities containing the 
largest total number of pages are Boston, Mass., 
Charleston, S. C., Chicago, Ill., New Orleans, 
La., New York, N.Y., Philadelphia, Pa., Pitts-
burgh, Pa., St. Louis, Mo., San Francisco, Calif., 
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and Washington, D.C. 
Material was obtained in this study through 
telephone calls, libraries, and mail requests 
to the Chambers of Commerce and organizations 
which distribute free learning materials. 
Kerr, Iris I. nThe Gifted Child and His Teacher.n Unpub-
lished Ed. M. Thesis, Boston University 
School of Education, 1955. 
Problem. The purposes of this study are: 
1. To do a thorough research of available data 
on the gifted child and his relation to his 
teacher. 
2. To obtain data on teachers of the gifted 
children. 
3. To compile a list of ten teacher traits con-
sidered most impertant by the gifted chtldren 
themselves and by those educators who hired 
the teachers • 
. 
Scope and Limitations of Study. 
1. Only the twenty-four special classes for the 
gifted in the elementary schools as listed 
in TlStatistics of Special Education for Ex-
ceptional Children," United States Govern-
ment Bulletin, 1952-53, were used in the 
study. 
2. Checklists compiled by the writer after 
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Procedure. 
research in the available literature on the 
subject were sent to 1069 pupils in the 
classes selected and to the educators hiring 
their teachers. 
3. Opinionnaires were sent to each of the 
twenty-four superintendents of these public 
school systems. 
1. The opinionnaires sent to the superintendents 
requested information about the I.Q. ranges 
in the special classes, the method of assign-
ing the gifted to these classes, and the 
training of the teachers of these children. 
2. The superintendents designated key people 
who were responsible for the administering 
and mailing of the reports. 
3. Answers given by the children, the teachers, 
and the administrators were compared and a 
list of teacher traits considered most im-
portant by them was compiled. 
Major Findings and Conclusions. 
l. Seven of the twenty-four schools contacted 
reported that the government bulletin was 
in error. 
2. Five of the twenty-four had discontinued 
their classes for the gifted. 
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3. Checklists of the 1069 gifted children in 
seven states showed that they would choose 
their teachers for their personal qualities. 
4. Opinionnaires from twenty-one educators in 
ten states showed that they would choose the 
teachers for their technical ability. 
5. Sixteen of the educators would require special 
training for the teachers but the other five 
would not. 
6. Four of the educators would choose the chil-
dren for these classes on their I.Q.ts alone 
but the remaining seventeen.would use as many 
different criteria as there were replies. 
7. The I.Q.ts for these classes ranged from 109 
to 200. 
8. The educators seemed aware of the need but 
did not agree on the procedure for setting 
up these classes. 
Criticisms and Suggestions for Further Study. 
1. A comparison of the choice of teacher traits 
by the gifted with those chosen by children 
in the regular classrooms would be enlighten-
ing. 
2. A study of special training for teachers of 
the gifted would be helpful. 
3. Research into the practices and procedures 
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in the education of the gifted in other 
countries would be very interesting. 
MacCurdy, Robert Douglas. "Characteristics of Superior 
Science Students and Some 
Factors that Were Found in 
Their Background. 11 Unpublished 
Ed. D. Dissertation, Boston 
University School of Education, 
1954. 
Problem. 1. To identify characteristics of those superior 
science students who were winners and honor-
able mention winners of the Scienee Talent 
Search of 1952 and 1953. 
2. To isolate some factors that were found in 
their background. 
3. To distinguish among the many characteristics 
and background factors of the respondents, 
those which would be most useful to teachers 
for identification of superior science stu-
dents. 
Scope and Limitations of Study. 
1. Respondents represent six hundred under-
graduates in American colleges; three hundred 
sophomores and three hundred freshmen. 
2. Each respondent was the winner or honorable 
mention winner in the Science Talent Search 
in 1952 and 1953. 
3. Members of both groups were from fifteen to 
Procedure. 
eighteen years old at the time or their high 
school graduation. 
4. Private, public, and parochial schools were 
represented. 
5. The group represented forty states or the 
Union. 
6. Girls made up twenty-two per cent or the 
group. 
1. Problem was discussed with prominent sci-
entists, science professors and teachers, 
science students, guidance counselors, stu-
dents and professors or education. 
2. An inquiry form was devised and submitted to 
the Science Clubs or America for scrutiny. 
It was then sent to the six hundred award 
winner·s. 
3. The processing or 504 completed question-
naires was accomplished. 
4. Seventy-eight superior general ability stu-
dents from the sophomore and freshmen classes 
at the College of General Education at Boston 
University were chosen to serve as a com-
parison group. 
Major Findings and Conclusions. 
1. Superior science students had a strong 
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curiosity about the causes of everything. 
2. Their thoughts often took the form of puzzle 
solving. 
3. They enjoyed symbolic art and classical music. 
4. In their workshops they liked to tinker with 
and repair mechanical things, do photography, 
and build radio and hi-fi sets. 
5. They frequently attempted to invent. 
6. They enjoyed attending the theater less than 
their contemporaries in general education. 
7. In high school they sometimes served as 
teaching assistants, frequently gave lecture 
demonstrations, helped operate audio-visual 
aids, and worked on school publications. 
8. They joined scientific societies and occa-
sionally held office. 
9· They did join some non-science clubs or 
organizations which were not athletic teams 
or voluntary military organizations. 
10. The science teacher was an important person 
in their lives. 
11. The superior science student decided on a 
scientific career early in life, some when 
they were still in elementary school. 
12. The parents were college graduates in most 
instances. 
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Criticisms and Suggestions ~or Further Study. 
1. A similar study could be done on the follow-
ing groups~ Winners of the Science Talent 
Search, Potential Scientists, Women Science 
Students. 
2. Studies to discover the causal factors behind 
certain characteristics in the background 
might be of interest. 
3. Further studies could be undertaken with 
smaller groups in which a better control 
was maintained over such factors as intel-
ligence, mechanical ability, and mathematical 
ability. 
4. The methods employed in this study could be 
applied to a survey of science teachers and 
other professional or scientific personnel. 
5. In this study there was a lack of compara-
bility of the intelligence factors between 
the rrscientistsn and the 11generalists. 11 
Manchester, Marjorie. nA Re~erence Book on Sea Life for 
Second Grade. n Unpublished Ed. M. 
Thesis, Boston University School 
of Educa.tion, 1950. 
Problem. T0 provide reference material on sea life to be 
used in an enrichment program with the above-
average group in the second grade. 
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Scope and Limitations o:f Study. 
l. Second grade vocabulary and sentence struc-
ture was used. 
2. The re:ference material was on the :forms of 
sea li:fe most common on the New England coast. 
Procedure. A re:ference book based on second grade vocabu-
lary and sentence structure, covering the :forms 
o:f sea. life most common on the New England coast 
was written. The reading material was a.ccom-
panied by illustrations. Samples of workbook 
exercises to be used after the study of sea life 
were made. 
Criticisms and Suggestions for Further Study. 
l. Several smaller reference books including 
only one phase of sea life in ea~h might 
have been more valuable, as a larger number 
o:f children would thus have the opportunity 
to use the material. 
2. It might be valuable to build similar re:fer-
ence material on other phases o:f interest 
to the child, e.g., the lives and homes o:f 
common domestic animals, common woods ani-
mals, and circus animals. 
- - - - - - - - - - - - -
Mitchell, Frank H. and Russell, Hugh M. nA Survey 
Eight Successful Enrichment 
grams. tt Unpublished Ed. M. 
Boston ~~iversity School o:f 
ti on 1 o..;lL. · 
o:f 
Pro-
Thesis, 
Educa-
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Problem. The purpose of the study is to do a survey of 
eight successful and well organized programs 
dedicated to helping the gifted child realize 
his full potential intellectual capacity. 
Scope and Limitations of the Study. The programs in 
Malden; Pittsburgh; Austin, Texas; New York City; 
Cleveland, Ohio; Portland, Oregon; Hunter College 
Elementary School Program; and Brockton have been 
studied. 
Procedure. Where programs to be studied were in close 
proximity, the interview technique was used, 
while information from far away was obtained 
from research in libraries in and about Boston. 
Each program was divided into six sections. In 
the first, administrators justify their program. 
The second deals with objectives to achieve. 
The third deals with the administration of the 
program. The fourth concerns the identification 
of gifted children. The fifth concerns experi-
ences for enrichment in social studies, while 
the last deals with the programts method of 
evaluating the gifted child through teacher 
evaluation, student evaluation, or a combination 
of both. 
Major Findings and Conclusions. 
l. The basic objectives in an enricl~ent 
74 
program are: 
a. Developing the gifted child's initiative, 
originality, habits of thoroughness in 
research, a scientific approach to prob-
lem solving, ability to be a good fol-
lower and leader, intellectual capacity, 
knowledge and skills, and his ability to 
get along with others less gifted than 
himself. 
b. Reiliping him learn his role as an active 
world citizen and providing many new and 
stimulating experiences for him. 
2. The effectiveness of a gifted children's 
program depends upon a well organized and 
integrated administration with a supervising 
principal, testing department, psychologist, 
social worker, and qualified teachers. 
3. Evaluation involves both academic and emo-
tional progress. 
Criticisms and Suggestions for Further Study. 
1. Conduct further research on 
a. Enrichment programs not dealt with in 
the study. 
b. Advantages of regular classroom enrich-
ment over segregated special gifted 
classes. 
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c. Enrichment programs at the secondary level. 
d. Enrichment programs .. in areas such as 
language, arithmetic, spelling, and 
science. 
e. Problems which gi~ted children meet dur-
ing school both in the regular and spe-
cial class. 
~. Extra curricular activities and ~ields o~ 
endeavor which the gi~ted child ~avors. 
g. 
h. 
i. 
Acceleration versus enrichment. 
Reliable ways to identify the gifted. 
Establishing criteria on speci~ic intel-
ligence and emotional standards a child 
should reach be~ore being regarded as 
gi~ted. 
j. The di~~erences between talent and gifted-
ness. 
k. Whether or not the gifted child over-
achieves or underachieves in the regular 
classroom as opposed to the special class. 
The determination o~ high scholastic 
achievement and high intelligence will 
be necessary •. 
2. Do a ~ollow-up study on 
a. Gi~ted pupils who have attended special i. classes as opposed to those who have not 
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attended such classes. 
b. Pupils who were accelerated during their 
school years as compared to those who 
had the .opportunity of enrichment rather 
than acceleration. 
c. The Kenyon Plan. 
Morrill, K. A., et al. nclassroom Enrichment through 
Children's Specialties. n Unpub-
lished Ed. M. Thesis, Boston Uni-
versity School of Education, 1952. 
Problem. 1. To suggest a method of classroom enrichment 
through development of pupil specialties. 
2. To promote specialties that can be correlated 
with subjects in the elementary curriculum. 
Scope and Limitations of Study. 
1. Ways are suggested to gain time in skill 
and content subjects. 
2. Criteria are provided to use in judging the 
value and usability of the specialties. 
3. Safeguards are given against the neglect of 
the regular curriculum. 
4-. Directions for specialties in both major and 
minor subjects are given in detail. 
Procedure. 
1. Cooperation of the administration in start-
ing this program is necessary. 
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2. The children work on these specialties in 
their :free time. 
3. Individual di:f:ferences determine the choice 
o:f special projects. 
4e Teachers have more time to work with those 
requiring extra attention. 
5. Suggestions to gain time in skill subjects 
are:: 
a. Pre-testing. 
b. .Job-sheets. 
c. Ten-day assignments. 
d. Dalton Plan. 
e. Winnetka and McDade Plan. 
6. Suggestions to gain time in content subjects 
are: 
a. Unit method. 
b. Group work. 
c. Projects. 
d. Problem-solving. 
e. Individualized assignments. 
:f. Club periods. 
g. Outside time. 
7. Suggestions :for specialties related to the 
course o:f study in major and minor subjects 
are described in detail and listed under:: 
a. Arithmetic. 
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b. Arts and crafts. 
c. Collections. 
d. Language arts. 
e. Music. 
r. Physical education and health. 
g. Reading. 
h. Science .. 
i. Social studies. 
Criticisms,and Suggestions for Further Study. 
1. The study of science could be expanded to 
cover the new discoveries about the atom 
and space. 
2. An introduction to an elementary course in 
a foreign language through the use of records 
might be used as an added specialty. 
- - - - - - - - - - - - - - - - -
Moulton, M. nThe Gifted Child in Our Schools. n Unpublished 
Ed. M. Thesis, Boston University School of 
Education, 1927. 
Problem. 1. To identify the gifted child. 
2. To make a survey of available information on 
this subject. 
3. To obtain data on work done in Massachusetts 
for the gifted child. 
Scope and Limitations of Study. 
1. Questionnaires were sent to superintendents 
or all Massachusetts public and parochial 
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\.~' schools and to principals of private schools 
not obviously college preparatory. 
Procedure. 
2. Questionnaires were sent to teachers in 120 
towns having grades sectioned according to 
ability. 
1. Studies were made of work done by Galton, 
Binet, Goddard, Terman, and Hollingworth. 
2. Objections to the special grouping of the 
gifted were listed. 
3. Experimental work done by Race, Whipple, 
Stedman, and others was studied. 
4. A survey was made of the questionnaires 
returned. 
Major Findings and Conclusions. 
1. Replies were received from 163 of the 213 
public school superintendents addressed. 
2. Only 6 or 38% of the private school officials 
replied. 
3. None of the parochial schools answered. 
4. Of the 163 public schools 120 were sectioned 
according to ability, 34 on teacher judgment 
and 2 on standard tests. 
5. Ten of the schools used a combination of 
teacher judgment and standard and intelli-
~ gence tests. 
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6. Four o~ the six private schools grouped the 
children according to their ability. 
7. Intelligence tests were being used in 74 of 
the 120 schools and.standard tests in 68 of 
them. 
8. Three o~ the six private schools used intel-
ligence and standard tests. 
9· Seventy-eight schools had enriched programs. 
10. or the 163 public schools 130 had pupils with 
marked ability in one subject but 60 were 
doing nothing about it. 
11. 
12. 
Thirty-~our were giving extra work in the 
strong subject. 
Ten allowed the children to visit upper 
classes in that subject. 
13. Teachers o~ graded classes in 120 towns liked 
the plan but objected to teaching the lower 
groups. 
14. Results of the survey showed that most su-
perior children were not being helped in 
attaining their ~ull capacity. 
15. On the brighter side, however, 70% o~ the 
towns had classes graded according to ability 
and 63% used intelligence tests in estimating 
ability. 
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Criticisms and Suggestions ror Further Study. 
l. Data might be too meager for such judgments. 
2. An up-to-date survey of the same schools for 
comparative purposes would be of interest. 
Murphy, Clara J. and Steinberg, Priscilla S. rrcreative 
Activities and Skills for Bright and 
Gifted Children to Supplement the 
Scott, Foresman and Company New Basic 
Readers for Grade Two. rr Unpublished 
Ed. M. Thesis, Boston University 
Seho0l of Education, 1958. 
Problem. To present suggestions to be used by the teacher 
as a supplement to the Scott, Foresman and Com-
pany second grade reading texts for the purpose 
of challenging the bright and gifted children. 
Scope and Limitations of Study. 
Procedure. 
l. The activities were provided for the gifted 
children in a second grade classroom. 
2. The activities were to be used as supple-
mentary materials to accompany the second 
readers of the Scott Foresman series. 
1. Suggestions for creative work in story, 
poetr~and art were compiled to accompany 
each story in the New Friends and Neighbors 
and the New More Friends and Neighbors. 
2. Exercises for development of skills pertinent 
to a ·second grade reading program were con-
structed. 
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3. A bibliography of children's books was 
presented. 
Criticisms and Suggestions for Further Study. 
1. A similar study should be made for all primarJ 
grades and for all basic reading series used 
in these grades. 
2. A similar enrichment program at the inter-
mediate level would be valuable. 
3.. Enrichment programs could be developed in 
all grades in other subjects. 
4. The exercises suggested in this study should 
be presented to the gifted children of a 
second grade and evaluated. 
- - - - - - - - - - - -
Osgood, Beatrice M. "Methods for Improving Reading 
Achievement with Second Grade 
Pupils of Average and Superior 
Capacity. fl Unpublished Ed. M. 
Thesis, Boston University School 
of Education, 1952. · 
Problem. To find out by way of the literature in the field 
and the experience of the author, which proce-
dures might aid in capacity development through 
consideration of physical, emotional, and en-
vironmental factors influencing capacity develop-
ment. 
Scope and Limitations of Study. Some ways of improving 
reading achievement among second grade pupils of 
average and superior capacity as suggested in 
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• current literature on the gifted. 
Procedure. General presentation or research on the follow-
ing classifications of' reading experiences! 
1. The Basal Reading Program. 
2. The Experience-Unit Program. 
3. The Personal and Recreational Reading Program.. 
4- The Re-educative or Corrective Program. 
Major Findings and Conclusions. 
1. There are many children of' superior intelli-
gence failing 1n reading in the second grade 
because or physical, emotional, and environ-
mental factors. 
2. The school must be alert to the causes or 
poor reading adjustments, such as~ 
a. General health. 
b. Emotional ills. 
c. Home conditions. 
3. There is a definite need for the use or dif-
ferent avenues of approach. 
4. Teachers must be well-adjusted to provide 
the environment for the growth of well-
adjusted children. 
5. The superior child who is failing in reading 
or read.ing below his achievement is the 
special responsibility of' the teacher and 
the school. 
Criticisms and Suggestions for Further Study. Studies 
at the first grade level to prevent reading dis-
abilities are very necessary. 
Piper, Robert M. nResources Available for Enrichment of 
the Curriculum in the Fiske Elementary 
School, Lexington, Massachusetts. 11 
Unpublished Ed. M. Thesis, Boston-Uni-
versity School of Education, l958. 
Problem. l. To determine the community resources avail-
able in Lexington, Massachusetts, and sur-
rounding areas for enrichment of the curricu-
lum in the Fiske Elementary School, Lexington, 
Massachusetts. 
2. To collect, catalogue, and make available to 
the teachers of the Fiske School a list of 
suitable field trips and resource visits that 
may be used for the enrichment of the cur-
riculum. 
Scope and Limitations of Study. 
l. Only material that correlated with the cur-
riculum was used. 
2. Community resources were selected on basis 
of proximity to the Fiske School. 
3. Boston, Lexington, and Concord were the 
principal locations chosen. 
Procedure. 
l. Social study programs and curriculum outline 
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guides were studied to determine the resource 
materials available. 
2. Teachers were asked to list the resources 
which they were using and any other resources 
that would interest them. 
3. Parents were asked to report on resource 
visitors available. 
4. Data was collected and screened as to value. 
5. Two main categories were decided on~ 
a. Resource visitors. 
b. Field trips. 
Major Findings and Conclusions. 
1. The author concluded that groups of school 
children are welcomed gladly by those in 
charge of museums, historical societies, 
and business establishments. 
2. Such experiences are of much value to the 
child. 
Criticisms and Suggestions for Further Study. 
1. Lists of field trips and resource visitors 
are meager. 
2. A survey of available resources and of nearby 
places of interest would be a valuable addi-
tion to the curriculum of every school. 
3. A yearly survey could make a substantial 
difference to the present list. 
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4. A study of places of interest visited by 
children with their parents outside of school 
time might be initiated. 
5. A comparison of the value of such visits to 
the gifted child and to the average child 
could be made. 
Sarnevitz, Sheldon Harvey. nProjects for Use with Gifted 
Children in Secondary School 
Mathematics Classrooms. 11 Un-
published Ed. M. Thesis, 
Boston University.School of 
Education, 1955. 
Problem. 1. To review existing methods used to care for 
gifted children in secondary school mathe-
matics classrooms. 
2. To present original projects to be used 
within .the classroom for this purpose. 
Seope and Limitations of Study. 
1. Children chosen as gifted were above 120 I.Q,. 
2. Projects were provided for grades seven 
through twelve. 
3. The mathematical content included arithmetic, 
geometry, algebra, and trigonometry. 
Procedure. 
1. Existing methods used in the teaching of 
mathematics were reviewed. 
2. General topics for research were suggested 
for the pupils. 
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3. Ideas -for the organization and presentation 
of such materials by the pupils were given. 
4· Suggestions for teachers in regard to proj-
ects were included. 
5. Chart tabulation projects by grade level and 
then by mathematical content of the course 
were given. 
6. A variety of ways of enriching courses for 
the gifted in many phases of mathematics 
could be carried on independently by the 
pupil and thus release the teacher for work 
with slower pupils. 
Criticisms and Suggestions for Further Study. 
1. An evaluation of the results of the gifted 
student's work in the above projects would 
prove valuable. 
2. Compilations of similar projects in other 
subject areas would be helpful. 
3. Study and construction of simple mechanical 
rapid-calculating devices could be attempted • 
. 
- - - - - - - - - - - - - -
Savignano, Leonard joseph. nAn Evaluation of the Effect 
.of Children's Specialties 0n 
Classroom Enrichment in Grades 
Four, Five, and Six.n Unpub-
lished Ed. D. Dissertation, 
Boston University School of 
Education, 1956. 
Problem. This study reports the planning, conducting, and 
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evaluation of a pupil specialties program in 
grades four, five, and six regarding its prac-
ticamility for classroom use and effect on: 
1. Average academic achievement. 
2. Breadth of interest. 
J. Classroom adjustment. 
4· Social acceptance by classmates. 
5. Social acceptance of' classmates. 
S.cope and Limitations of' Study. 
1. Only teachers desiring participation in the 
study were included. 
2. Experimental and control groups were estab-
lished with f'our classrooms in grades f'our, 
f'ive, and six for each group. 
3. Commercially prepared tests were used, with 
measures and questionnaires developed during 
a previous trial study. 
4. Average academic achievement for all was ob-
tained from the Otis Quick Scoring Test of 
Mental Abilities and the Stanf'ord Achievement 
Test f'or grades four, five, and six. 
5. Breadth of' interest was measured through a 
Word Association Test. 
6. Teacher observation provided the measure f'or 
classroom adjustment. 
?. Social acceptance was obtained by a 
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modification of the Bogardus Social Distance 
Scale. 
8. A teacher rating scale covering twelve areas 
was used to equate the teachers of the con-
trol and experimental groups. 
Procedure. A community with a representative sampling of 
the elementary school population was selected. 
Criteria were established to guarantee a homo-
geneous quality grouping among the volunteer 
teachers, and to avoid interchange of practices 
and ideas between the experimental and control 
group teachers whose selection was determined 
arbitrarily. 
Specific preparation of experimental· teachers 
was conducted. The identification, selection, 
and provision for the specialties, which depended 
upon the class and tea·cher, w1~re done through a 
Parent-Inquiry Form, Pupil-Specialty Form, and 
Teacher-Pupil Conferences. Methods employed 
were:: (1) Teacher-Pupil Planning, (2) Pre-
testing, (3) Special Reports and Assignments, 
{4) Free Choice Reading, and (5) Group Assign-
ments. 
A pre-study and post-study testing program 
was administered to measure any changes due to 
the specialties program. 
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After the information was obtained by means 
of tests, observations, interviews, and question-
naires, an analysis or data was then made to 
evaluate the effect or pupil specialties on 
classroom enrichment. Specific conclusions 
were drawn. 
Major Findings and Conclusions. 
1. Parents knew their children's interests and 
felt specialties were a beneficial inrluence. 
2. The children's list or special int.erests 
conrirmed to a high degree the parentst 
lists. 
3. The experimental group round the program 
interesting and stated that the work occupied 
much or their spare time, while the control 
group indicated a lack or purpose in spare 
time use. 
4. Results in comparing the experimental and 
control groups were as follows:; 
a. In average achievement there was no sig-
nificant difrerence. 
b. In classroom adjustment, gains for the 
experimental group were or statistical 
significance for the fourth and sixth 
grades with gains in the third and 
fourth quarters exceeding the first and 
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second quarters. The control gains were 
not signiricant ror any grade. 
c. In breadth of interest, there was no sig-
niricant dif.ference. 
d. In social acceptance of the individual 
the experimental groups gained at all 
levels with gains greater in the first 
and second quarters than the third and 
rourth quarters. The only control group 
that gained was the sixth grade. 
e. In social acceptance of the group by the 
individual, neither group gained. 
5. Boys were more deeply committed to their 
specialties than girls although the differ-
ence was not statistically significant. 
6. Children of greater mental age were more 
deeply committed to their specialties. 
7. Differences in scores for boys and girls 
were not consistently significant in the 
measures used at.any grade level. 
8. Existing specialties were easily adapted and 
suitable for classroom use, and the grade 
level did not materially arfect the degree 
of committment to the specialties. 
Criticisms and Suggestions for·Further Study. 
1. The attempt to achieve homogeneity among 
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the teachers was not possible. 
2. The attempt to prevent interchange of ideas 
was not foolproof. 
3. Repeat the same study in different situa-
tions and at different levels, or change 
the technique of specialty selection and 
assignment. 
4. Conduct a specialties program adjusted to 
a gifted group or a slow learning group. 
5. Use specialties as part of the required cur-
riculum and include it in the student's 
permanent record. 
Syverson, Alice A. nA Study to Determine Which of Five 
.Techniques in Teaching Social Studies 
Has Best Results with the Slow-
Learning Child and Which with the 
Fast-Learning Child. 11 Unpublished 
Ed. M. Thesis, Boston University 
School of Education, 1956. 
Problem. This is a study of five techniques in teaching 
social studies to determine which is better 
suited to the slow-learning and fast-learning 
child. 
Scope and Limitations of Study. 
1. The ordinary classroom techniques of 
(l) supervised study and discussion, (2) home 
study and discussion, (3) teacher-telling and 
discussion, (4) individual research and 
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discussion, and (5) group research and dis-
cussion will be considered. 
2. In teaching a unit in American History in 
Rhode Island~ a seventh grade class of 
thirty-eight pupils was divided into a lower 
and upper half based upon intelligence quo-
tients and achievement test scores. 
4. The average C.A. was twelve years; average 
mental age, thirteen years, two months; 
average I •. Q.. 108; average achievement in a 
grade equivalent was ~6; average social 
studies achievement, also in a grade 
equivalent, was 7.8. 
Procedure. Basing the unit on Chapter 10 ncreating the 
World's Greatest Document 1r in Freedom's Frontier 
by Ray Compton and Our Constitution and What It 
Means by William Kottmeyer, a pre-test was given 
to determine what was already known about the 
material. The unit was then divided into (1) the 
rirst half of Chapter 10, (2) the second half of 
Chapter 10, and (3) the Constitution itself. In 
each of the five techniques a pre-test was given, 
the material covered in varied techniques, dis-
cussion of material, and finally the post~test. 
A post-test was given on the whole unit to see 
the over-all gains made. 
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Major Findings and Conclusions. 
1. Although both groups felt more learning 
came from individual research, group research 
was considered most interesting and easiest, 
and was preferred over individual work. 
2. The fast-learning· groups did not consider any 
techniques difficult, while the slow-learning 
found individual research most difficult. 
}. Individual research stimulated the most 
questioning. 
4. The slow learning had greatest gains from 
study guide and home study techniques, while 
the fast learning gained from study guide 
and teacher-telling. 
5. Teacher-telling is not as effective on slow 
learners as on fast learners. 
6. Results obtained are suggestive of tech-
niques that are useful but not statistically 
significant. 
Criticisms and Suggestions for Further Study. 
1. Since the study was conducted with only one 
class at one grade level, the sampling used 
was not large enough to draw definite con-
clusions on the effectiveness of the five 
techniques. 
2. The same experiment could be repeated to see 
95 
if the results would be the same, or at other 
grade levels and with other subjects. 
3. Other techniques could be compared as the 
five were in this study. 
Turmelle, Wilfred Joseph and Zwonik, Chester. 11.A Survey 
of Literature on Gifted Child 
Programs and Suggested Ac-
tivities for the Gifted.TI 
Unpublished Ed. M. Thesis, 
Boston University School of 
Education, 1959. 
Problem. The purpose of the study is to survey available 
literature covering some of the methods currently 
employed in handling the elementary school gifted 
child, and to offer some suggestions and point 
out weaknesses in the programs. 
Scope and Limitations of Study. 
1. Approaches to meeting the problem are through 
enrichment, acceleration, special classes, 
and special schools for the gifted. 
2. The suggested activities to aid the regular 
classroom teacher depend upon the teacher's 
approach and willingness to let children 
broaden vertically and horizontally. 
3. Many of the activities can enrich programs 
for the average and below average. 
Procedure. The five programs for the gifted child in pub-
lie education were stated as enrichment, 
acceleration, special classes or special schools, 
the tutorial plan, and the modification or the 
special class plan. From books and periodicals, 
the programs were defined and elaborated upon. 
A number of suggested activities in Language Arts, 
Social Studies, Arithmetic, Science, and Imagina-
tive Research were listed to aid the teacher in 
the regular classroom. 
Major Findings and Conclusions. 
1. Superior intelligence is not always accom-
panied by superior school performance. The 
classroom teacher is helping the average and 
below average and doesnrt have time to help 
the superior children develop into creators, 
writers, philosophers, scientists, inventors, 
and producers of the fine arts. 
2. Bright students are superior to the standards 
for their age in general health, size, and 
strength with versatility and superior·aca-
demic work as one of their characteristics. 
J. Partial or complete segregation is a demo-
cratic solution for the gifted and is sensible 
for they stimulate each other to intellectual 
activity and present no discipline problem. 
They are faced with competition from their 
equals rather than conceit they might feel 
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in the heterogeneous situation. 
4-. Some schools are meeting the problem in 
practice while others are meeting the problem 
in theory only. 
Criticisms and Suggestions f'or Further Study. 
1. The activities have not been graded, so that 
some could be for the average student in a 
higher grade or for the gifted student in a 
lower grade. 
2. The study depended upon available literature, 
and much of the matertal was discarded be-
cause articles written to advertise specific 
enrichment programs were really not enrich-
ment. 
3. Recommendations are made that: 
a. The aspect of public relations and the 
gifted be more carefully considered and 
accurate. 
b. The bright child in the regular classroom 
be given a fair share of the teacher's 
time and attention. 
c. Learning activities be matched to the 
pupil's level instead of matching pupils 
to class level. 
d. All schools use resources to find the 
bright children. 
I 
I 
e. Attention be given to experiments on 
acceleration, enrichment, and other 
facets of teaching the gifted. 
f~ Teachers take time to survey and evaluate 
their services for the better-than-
average child. 
Woodman, Raymond H. "A Comparison of Low-Achieving and 
High-Achieving Gifted Children in 
the Public Sehools.u Unpublished 
Ed. M. Thesis, Boston University 
School of Education, 1951. 
Problem. 1. To identify characteristics associated with 
the low achievement of some of our intel-
lectually gifted children in the secondary 
schools. 
2. To collect quantitative and qualitative data 
concerning a group of low-achieving gifted 
children and a matching group of high 
achievers. 
3. To compare data to show whether differences 
exist between the groups. 
Scope and Limitations of Study. 
1. Records of gifted children among 2,298 
graduates of the High School of Brookline, 
Massachusetts between 1947 and 1951 were 
studied. 
2. Eighteen boys and girls whose I.~.'s were 
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Procedure. 
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mentally superior but those of the control 
group had attained more scholastic success. 
3. The records of health, scholastic accelera-
tion, and attendance in local schools were 
about the same for both groups. 
4. The low group showed more absences from the 
fifth grade and on. 
5. Everyone of the low group had begun to achieve 
below his intelligence level in most subjects 
as far back as the fourth to the seventh 
grades. 
6. Each one in the low group had difficulties 
in high school academic subjects. 
7. In the primary mental abilities test the low 
group showed slightly less spatial ability, 
somewhat more retentive memories, more in-
terest in clerical activities but less in 
music, art and science, slightly inferior 
achievement in reading and arithmetic at the 
elementary level, and lower verbal ability, 
mathematical skill, and mastery of English 
composition at the secondary level. 
8. The low-achievers had received poorer marks 
in traits relating to use of ability and 
personal-social adjustment from their eighth 
and eleventh grade t·eachers. 
Boston University 
School of Education 
Library 
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9. The unsuccessful pupils were not as interested 
in extra-curricular activities. 
10. There were a great many more leaders among 
the high group. 
11. Arter graduation from high school the low 
group had enrolled in less demanding insti-
tutions or learning. 
12. The high group was still achieving at a 
higher level. 
13. The writer concluded that the low-achievers 
among the .gifted should have been identified 
. . . 
in elementary school and given guidance based 
. . 
on a mental hygiene approach. 
Criticisms and Suggestions for Further Study. 
1. A study or low-achievers among the gifted 
in the first year or high school would allow 
for preventive treatment. 
2. A follow-up study of the individuals in this 
experiment at a later date might prove inter-
esting. 
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CHAPTER IV 
MAJOR FINDINGS AND CONCLUSIONS 
The authors of the theses which were abstracted in 
this study arrived at the following general conclusions. 
1. Acceleration, special classes, and enrichment pro-
grams are common devices for educating the gifted. 
2. Since definitions of giftedness vary and are not in 
agreement, teachers should be wary or conclusively 
identifying giftedness in children specifically in 
science. 
3. A highly motivated enriched presentation of science 
~ material must be suited to the gifted child's level 
or comprehension. 
4. Extra science materials may help to keep the gifted 
child motivated and prevent him from becoming bored 
with the established graded curriculum. 
5. Rigidity in grade specifications in teaching science 
may thwart the broad abilities or interests or the 
girted child. 
6. There seems to be a similarity of' teachings within 
7. 
the dif'f'erent science series yet a disagreement of 
grade level presentation. 
A large variety of' enriched science materials may 
lead the gifted child to an interest which may 
develop into a lifelong career. 
8. Superior science students decide on a scientific 
career early in life, some when they are still in 
elementary school. 
9· Science award winners have adequate laboratory or 
workshop facilities available and often these are 
in their homes. 
10. Superior science students have a strong curiosity 
about the causes of everything. 
11. One of the characteristics of the gifted child is 
his desire to invent. 
12. The gifted enter their work frequently in science 
contests and win many awards. 
13. Programs providing for persuance of specialties 
reveal talent which otherwise might not have been 
discovered. 
14. Pupil specialties programs are easily adapted and 
suitable for classroom use, and the grade level 
does not materially affect the degree of commitment 
to the specialties. 
15. There are no significant differences among dull, 
normal, and superior children in school subject 
preference either according to I.Q., age,or sex. 
16. Although identifying the gifted child relies to a 
great extent upon the objective findings of intel-
ligence tests, many other criteria are also 
105 
considered important. 
17. In schools maintaining classes ~or the gifted, audio-
visual materials such as ~ilms, slides, ~ilmstrips, 
andmovie projectors are considered necessary equip-
ment. 
18. Many school systems having special programs ~or the 
gifted ~ail to make any provisions for gifted chil-
dren in the primary grades. 
19. There is a lack of high interest material with 
suitable vocabulary level for the gifted children 
in the primary grades. 
20. Enrichment programs bene~it about one-third of a 
regular classroom. 
21. Supplementary enrichment material in mathematics 
is very valuable in challenging the intellectual 
curiosity of the bright child. 
22. Superior intelligence is not always accompanied by 
superior school. performance because .the.classroom 
teacher devotes so much more time to the average 
and below-average student. 
23. Gifted children who are under-achievers in high 
school usually begin to achieve below their expected 
.levels in most subjects in the intermediate grades. 
24. Of the many groups of exceptional children, reg~lar 
classroom teachers feel .they most prefer to teach 
the gifted and have a greater knowledge o~ this 
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~ partie~lar gro~p. 
J· 
25. caa.ssroem teaehers greatl:y appreciate eeing previded 
with supplementary materials for enrieb.nient of their 
pregrams for their·lDrighter st~dents. 
In ·general, the basie oejeetive.s in the education ef 
the gifted are.develeping the elailci!..'s initiative, originality, 
thoreugb.ne.ss in research, seie:n:tific appreach to pr0blem 
solving, intellectual capacity; knewle<ige aRa skills, and 
ability to hand.le ideas. Havi:n.g thus been intelligel1l.tly 
guided thre"l!l.gh Gieeper aRd breade.r intellect11.al experieRees, 
the gifted child sh0lil.Hl grew into a well-adjasted active 
ei tizen who will ~uec:}essf:&lly f~lfi:lJ. his. e]vl;i..ga tiens to 
his eou.l'ltry and his fellow man. He will be the leader iln. 
the werld ef .. temorrew, here ®E. .tl\t.is planet and in .s])aee. 
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CHAPTER V 
SUGGESTIONS FOR FURTHER STUDY 
The following suggestions for further study include 
those of the authGrs of the theses which have been abstracted 
and of' the writers of this thesis. 
1. A comparative study of the value of acceleration, 
special classes, and enrichment programs f'or the 
gifted. 
2. Further research to determine if gifted children 
over-achieve or under-achieve in the regular class-
room as opposed to the special class. 
3. A study o.f enrichment program results on regular 
classroom pupils as compared with those lacking 
the benefit o.f such a program. 
4. A study to identify the characteristics and back-
ground factors that would be useful to teachers 
for identification of superior students in fields 
other than science. 
5. A program of specialties adjusted to the gifted 
and slow-learning groups as part of the required 
curriculum and included in the student's permanent 
record. 
6. An analysis of the influence of mental age upon 
children's preference for school subjects. 
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7. A compilation of creative activities and skills f'or 
bright children to supplement the various reading 
series in the primary grades. 
8. Studies to determine curricular materials of value 
f'or the teaching of the gifted in the areas of 
science, arithmetic, and social studies. 
9• Manuals f'or the gifted children in grade one on 
such science topics as plants, weather, machines, 
air, and water. 
10. A teacher's handbook of background information to 
be used in connection with an enrichment program in 
science in the primary grades. 
11. A survey to reveal the predominance of' gif'tedness 
in the average class. 
12. A survey of the emotional and physical characteris-
tics of the gif'ted. 
13. A study to evaluate the importance of' science in 
the interests of' mentally superior students. 
14. An objective, mathematical analysis of' enrichment 
material presented in most of' the science text 
series. 
15. The compilation of a science vocabulary f'or primary 
and intermediate grades. 
16. A study to compare the gains made under teacher-
direction in a particular unit of science as com-
pared with those made by children working without 
110 
teacher-guidance. 
17. A survey of the areas in natural science that are 
of interest to gifted children in intermediate 
grades. 
18. A study of low-achievers among the gifted in the 
first year of high school to determine eausal rae-
tors for failure. 
19. Research to determine if students with an I.Q,. of 
110 to 120 can carry out enrichment as varied and 
as complex as those with 120 to 140. 
20. An objective evaluation of suitable teachers for 
gifted children. 
21. A suFvey to gather inf'·ormation on the education 
of the gifted in various communities. 
22. A study to show the manner of selection and the 
training of bright children in other countries. 
23. A series of exercises to be tried out for the 
teaching of a foreign language to the superior 
child in the elementary grades. 
24. A survey to determine the services now available 
to the gifted in Massachusetts. 
25. A survey to ascertain the provisions made by the 
average classroom teacher for the gifted in her 
class in communities where there are no special 
gifted programs. 
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26. A study. to ascertain the criteria used by various 
school systems in selecting their giftea children. 
27. A manual of enrichment exercises and activities 
for the mentally superior child in the area or 
music in the primary, intermediate, and high school. 
28. A study to ascertain the criteria deemed necessary 
and the various methods used in selecting teachers 
for gifted children classes in.different communities. 
29. A study of guidance programs which are being carried 
on to encourage and direct gifted children. 
30. A study to provide material ror creative activities 
involving rapid computation for the bright students 
in high school. 
31. A specia~ study to enrich the curriculum in science 
by providing exercises covering the new discoveries 
about the atom and space. 
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